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CHAPTER I 
INTRODUCTION 
One of the main purposes or physical education is to assist in 
prQviding a medium for the normal growth and natural development of each 
child. The modern aims of general education recognize the need of physical 
education in a total school program designed to assure the optimum growth 
1 
and development of the school child. 
Since physical education is a part of general education, it has the 
2 
same general goals. Therefore, one may assume that physical educators as 
well as classroom teachers should ut ilize, to some extent, all the methods 
and technics available in general education in order to approach the 
realization of these goals. It is at this point that both physical 
educati•n and academic subjects have failed. A survey of state curriculum 
guides points out the fact that physical educators still instruct almost 
exclusively through the _physical, i~oring as they do, not only the 
general goals of educati~n but the specific objectives of physical education 
as well. 
It is this condition which has prompted the author to make this 
study. Presenting suggestions in a field rich with pessibilities, integra~ 
1. O'Keefe, Pattric R. and Fahey, H., Education Through Physical Activities, 
St. Louis: C. V. Mosby Co., 1949, p. 5. 
2. Voltmer, Edward F., and Esslinger, A. A., The Organization and Admini~­
tration of Ph:rsical Education,___New York: Appleton-Century-Crofts, Inc., 
1949, p. 15. 
ti~n, as yet untapped by physical educators, is the subject of this thesis. 
Statement of the Problem 
If physical education is to live up to the general goals of 
educaticn and more specifically to its own objectives, it must employ 
means other than the traditional physical skills, games and stunts. 
Integrati•n is one of these means and one which cannot be ignored since 
it is a principle of education. 
1 
The principle of integration applies to all grade levels, the 
implication for physical education being that one of the richest fields 
for endeavor lies at the elementary school level. 
Further, if physical educators are to command respect for their 
contribution to the educative process and besto~ upon their pupils the full 
rewards that are to be derived from physical education, they must utilize 
to a much greater extent the social and cultural background of subject 
matter. 
The F~glish curriculum at the sixth grade level offers one of the 
broadest and most flexible means with which to integrate the physical 
education program. 
There are varying degrees of integration ranging from the"simplest 
correlation of English with other fields through incidental references and 
2 3 
isolated projects," to the complete abandonment of subject matter fields. 
1. Billett, Roy o., "The Value of Unit Organization,• Fifteenth Yearbook, 
Eastern Commercial Association, 1942• PP• 24-26. 
2. National Council of Teachers of English, A Correlated Curriculum, ·· 
Monograph No. 5, New Yorks Appleton-Century Co., 1936, P• 5. 
3. rug., p. 6. 
. I 
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The mate~ial contained vithin this paper lias at varying degrees 
between these two aforementioned extremes and will present suggestions for 
integrating a sixth grade English curriculum with a sixth grade physical 
education program. 
Purpose of the Study 
The general purpose of this study is to present suggestions for 
integration which will make for more efficient and rapid progress toward 
the accepted goals of general education. These goals are compatible with 
1 
those of physical education epitomized by the common aim of developing 
each individual into a happy, usefUl citizen, competent to take his place 
in society. 
It is hoped that this study will encourage physical educators and 
elementary school teachers to iDvestigate more thoroughly the physical, 
2 
mental, social, emotional, and recreational goals or physical education 
with an eye toward their better utilization in the pursuit of the common 
3 
aim of general education as set forth in the Seven Cardinal Principles 
or education. 
1. 
The specific purpose or this study is to: 
1. Present suggesti~ns for integrating a sixth grade 
_____ ,__English Course of Study, _~B~_s~t5)n Public Schools, Doc. No. 2, 
1937, 
2. _Irwin, Leslie w., The Curricu1um in Health and Physical Education, 
St. Louis: C. V. Mosby Co., 1944, pp. 43-52. 
3. Voltmer, Edward F., and Esslinger, A. A., Op. Cit., _ p~ _ l4. 
3 
English Curriculum with sixth grade physical 
education activities for boys and girls. 
2. Encourage a better understanding by pupils and teachers 
of the significance and cultural aspects of physical 
education. 
J. Present suggestions and specific examples for 
integration to provide for the enrichment of both 
the physical education program and the Engiish 
curriculum. 
The Need for this Study 
An investigation of the literature in both physical education and 
English has shown little work in the field of integration. This review 
left the author with the following impressions. 
The lack of material concerning integration of English and physical 
educatien shows a definite need for studies of this kind. 
The most frequently mentioned source for integration in the field 
of English was, The English Monograph Number Five: ___ A Correlated Curricu1um. 
This study is a detailed report of the committee on correlation of 
the National Council of Teachers in English. The suggestions of the sixty-
one contributors run from simple integration of subject matter and ,fusion 
1. National Council of Teachers of English, A Correlated Curriculum, 
Monograph No. 5, New York: Appleton-Century Co., 1936. 
1 
te complete abolishment or subject matter fields. The fields of study 
recommended for correlation with English range from the physical and 
biological sciences to the fine arts. Of the three-hundred-twenty-six 
pages contained in the book only one and one-half page of the Appendix 
deal with the correlation of physical education with English. This 
mention includes only the place of the dance as a means of self-expression. 
The Teachersr College Report: Integrated Education in Linco1a 
1 ( 
Svhool suggests the utilization of integration as an answer to the 
widespread disintegration that now exists in all areas of human experience. 
However, no concrete suggestions as to how or what to integrate are 
mentioned in the report. 
There are many conflicting ideas among leading educators regarding 
the use and value of integration as a teaching technic. These opinions 
range from high respect to indifference and cynicism. Professor .Roy o. 
2 
Billet in his article, "The Values or Unit Organization," lists integration 
as one of eleven basic educational principles, claiming that all learning 
involves integration. 
Daniel A. Prescott in his article, "Emotion e.nd the Educative 
3 
Proces~r states: 
"Integration is now a ,great educational shibboleth - a 
word which draws a laugh from 1praotical1 people and a sneer from cynics. 
1. Ouida, Myer, D., "Integrated Education in Lincoln School," Teachers' 
College Record. XXXVII, Columbia University, Webrua_~), 1936. 
2 • Billet, Roy O., Op, Cit., PP• 24~26. 
3. Prescott, D. A., Emotion and the Educative Process, Washington, D. c.: 
American Council on Education, 1938, p. 127. 
5 
Yet psychiatrists know that it cannot be disregarded as an objective 
of education." 
1 
According te Curriculum Making in the Elementary School, 
"Physical Education is unrelated to any classroom activity." 
There are many areas within both physical education and English 
which lend themselves well to an integrated program. For example, 
despite the shortsightedness of some educators in respect to the 
possibilities of integration, we find those, who, however limited they may 
be, suggest means of integrating physical education. The following 
quotation exemplifies a few of these means and signifies a. step in the 
right direction. 
2 
The integration of English and physical education through clear 
explanations and correct use of words by the teachers and the pupils; 
t hrough proper sentence structure in health assignments . 
Procedure in Making this Study 
In the organization of thi s study the following steps were 
pursued . 
A review of many of the state course of studi es and curriculum 
guides in English was made to determine the areas generally included in a 
sixth grade English Curriculum. 
A review of curriculum books in physical education by leading people 
1. Lincoln School Staff, Colftmbia University, Curriculum Making in an 
Elementary School, Boston: Ginn and Co., 1927. 
2. Seefeld, E. A., Physical Education for Elementary Grades, St . Louis: 
Concordia Publishing Co ., 1944, p. 9. 
6 
in the field, was made to determine the activities and areas generallY 
recommended for inclusion in a sixth grade physical education program. 
On the basis of the above reviews, composite lists in each field 
were made as being representative ef the areas to be included in a sixth 
grade integrated English and physical education curriculum. 
An investigation was made of the areas recommended in both fields 
with the activities and materials contained under each to present the 
writer with a factual basis for suggesting integrative activities in 
both fields. 
Suggested activities contained Under each area of English, 
coupled with specific examples and historical data for the enrichment 
of the cultural background of physical education, were compiled. 
COMPOSITE LIST FOR SUGGESTED CURRICULA IN SllTH 
GRADE ENGLISH AND PHYSICAL EDUCATION 
English Curricula 
Spelling 
Reading 
Composition 
Oral Reports 
Gr8llllllar 
Literature 
Handwriting 
Vocabulary 
Listening 
The above list of English curricula was arrived at on the basi8 of 
a review of the follo~Iing state course of study and curriculum guides' 
ArizGna State Department of Education, E1ement!rx_§chool Course of Stpdx, 
State of Arizona, 1946. 
Baltimore Public Schools, A Curriculum Study Guide, Vol. :XXIII, No. 2 
State of Maryland, 1946.· 
7 
Connecticut St ate Department of Education, Educati on for Living, State of 
Connecticut, 1946. 
Diocesan School Staff, Course of Study_fpr English, Fall River: Diocesaa 
Schools, 1946. 
Florida State Depar.b.ment of Education, Planning Progrgms of Studt 1D 
Elementarz ~hools 1 __ §tate or_ Florida, 1947., 
___ _ _ , Goala for Elementary Gr!!des, _Qurriculum Bulletin No. 13, 
State of Oreg0n, 1946. 
~-----=--' A Guidp for a Program of Instrpction in the Language Art1 
Gr ades I - VIII, :Bulletin No. 18, State of 'Wyoming, 1945. 
Indiana Department of Public Instruction, E1ementary §chool guide, 
Bulletin No. 150, State of Indiana, l946. 
Kansas State Department of Education, Mapual of English, State Qf 
Kansas, 1940 • 
...,_..._--... • Language Arts in ElementarY Schools of Ohi.2_, . C_urriculum 
Bulletin No. 7, State of Ohio, 1944. 
__ , Literature, Grades IY-VIII., _U Brookline Public Schools, 
1944. 
----~·· "Oral and 'Written Langu.sge, n Vol<!! IV, Iowa Elempntacy 
Teachers Handbook, State of Iowa, 1944. 
-------' Reading Course of Study, Grades I-VI, __ State of Indiana, 
1944. 
____ , Readillg, GradefJ I-V,l, _Spr:J.ngfield $ohool . Department, 1941. 
---- -' School Document No. ~0, Boston Public Schools, 1941. 
Utah Department of Public Instruction, A Teaching Guide for ElementarY 
School§, State of Ut ah, 1941. · 
West Virginia State Department of Education, Plans for Organi~iag and 
Administering the E1ementary §chool Curriculum, State of West Virginia,l944. 
Wilson, John A., Curriculum Bulletin No, 4, State of illinois, 1941. 
8 
Physical Education Curricula 
Rhythms 
. Relays 
Mime tics 
Games of Lm.,r Organization 
Team Games 
Apparatus 
Combatives 
Self Testing and Stunts 
Individual Activities 
The above list of physical education activities was determined 
by a review of the f ollowing books written by leading people in the field 
of physical education. 
Irwin, Leslie w., The Curriculum i n Health and Physical Education, 
St . Louis: C. V. Mosby Co., 1944. 
LaPorte, William R., "The Physical Education Curriculum," Committee Repon 
on Curriculum Research, Los Angeles: University of Southern Cal. Press, 
1947. 
LaSalle, Dorothy, Play Activities for Elementary Schools, New York: 
A. s. Barnes Co., 1937. 
Neilson, N. P., and Van Hagen, w., Physical Education for Element~ 
Schools, N~rH Yor k: A. s. Barnes Co., 1931. 
O'Keefe , Pattric R. and Fahey H., Education Through Physical Activities, 
St . Louis: C. V. Mosby Co., 1949. 
jSalt , E. Benton and Others, Teaching Physical Education in the Elementary 
School, New York: A. s. Barnes Co., 1942. 
Sehon, and Others, Physical Education Methods fot Elementary Schools , 
New York: A. S, Barnes Co., 1946. 
9 
Delimitation 
Due to the nature of this study, the author feels compelled at this 
time to point out the ~imitations of this study and to explain some of the 
procedure employed. 
1. A review of the state curriculum guides disclosed a marked 
similarity in the areas contained in the English curriculum for grades 
four , five, and sixth; differing only in the degree of skill demanded in 
each area. The author has compiled this study for a sixth grade curriculum 
because of the greater opportunities inherent for integration, due to the 
greater skill of the students in the subject matter areas and the physical 
skills . However, much of the material presented here may be modified for 
use in the fourth or fifth grade. 
2. It is realized that the composite lists of areas in both 
English and physical education are broader than most school curricula 
can realize and represent the ideal in curriculu~ structure. However, 
the greater number of areas allow for the many varied programs in these 
fields , thereby assuring that any school may find material suitable for 
its respective needs . 
3. This study does not purport to exploit all the possibilities 
inherent under each area designated for use in an integrated program, but 
is designed to present a number of varied suggestions coupled with specific 
10 
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examples. This is due to a knowledge that most schools are limited as to 
facilities and time; therefore, the suggestions presented here are aimed 
at that program of integr ation that lies within the realm of modification. 
4. The activities and materials suggested for integration have 
been presented for their. quality, thereby restricting the quantity. 
Integration can be carried too far in any field of education. It has been 
the author's purpose to present enough material for a moderate but highly 
efficient integrated program. The examples and background material may 
serve as a point of departure for more detailed and varied activities, 
suitable to the respective needs of teachers and pupils in each learning 
situation. 
--=-=~~~~=~F=~~~===================================================================*= 
---== 
CHAPTER II 
PHYSICAL EDUCATION IN ANCIENT AND EARLY MODERN TIMES 
A survey of sixth grade literature books provided scant reference 
to physical education; especially that phase pertaining to thetremendous 
influence that physical education maintained over primitive and early 
modern culture. Therefore, this chapter will be devoted to pointing out 
this influence by tracing briefly the place or physical education .in the 
early societies. 
This historical research is in no way meant to be all-inclusive, 
since the research is terminated at the nineteenth century - coincident 
with the first beginning of organized physical education in the American 
1 
secondary schools. 
It is hoped that this chapter serve the dual purpose of not .,oply 
showing the implications for the place of physical education in daily 
living, but to provide the concientious teacher with background material 
for presentation to physical education students for the development of 
a greater appreciation of the rich cultural heritage of physical education. 
Special treatment will be given to the festival games, combatives 
and contests in chapters three and four. 
1. Rice, Emmett A., A Brief HistorY of Physical Education, New York: 
A. s. Barnes Co., 1929, p. 151. 
Physical Educatioa in Primitive Society 
To begiR at the beginning iA the history of ph7sieal educatioa 
is to exara:I..e the moderB primitive society • Amoag uncivilized peoples 
there was very little organized purposive instruction of aay kiad; aearly 
all education was a b.Y product of the daily activities and experiences 
and of the religious .. d social ceremonies. The activities that made for 
superior bodies aaong savages were mild labor, searehiag for food, dancing 
ud games. 
The labor consisted mostly ot maautacturi~_ weapoas for protectioa 
1 
and the hunt, carryillg burdeas, building huts and const~cting boats. 
The seareh for food was a daily event entaUag walkil'lg, running, 
swimmiag aad climbing; all conducive to healthy bodies. 
Danciag aaoag priaitives was a serious ud usually a religious 
ceraoray oricinall:r desigBed to evoke good will from the gods. Their 
dances fell into five categories; the pantomiae, the war daace, the 
exereisi•g of spirits and the iaitiation dance. 
The pantomime d .. c• was usually a daace based on the events that 
the savages wished to happen. 
The war. daaces, eng~ged ia before battle were desigaed to briD« 
tke good spirits on "their" side. It successfUl, a dane• of celebration 
and thanksgiving followed the battle. 
In co:nsideriag the culture of the prbdtives, it is of extreme 
iaportaace to keep ia miBd the tact that self ·preservatioa and survival 
were the chief factors that aotivCted their behavior. 
1. Rice, Eaaett, A., Op. Cit., p. 3. 
Nearly every ceremony had its appropriate dance. The steps were 
usually taken from Bature; the walk ef the bear, the leap of the deer, 
the swaying of the palm and the writhing of the snake. 
The instinct and the opportunity to play has been more pronounced 
1 
among primitive people than .those or civilized nations. The use ot 
foot-racing as a competitive sport was extremely widespread. Wrestling 
and boxing were hardlY less se. Throwing at a target with weapons or stones 
was found among nearl7 all peoples. With some it took the form of bowling, 
with others the hurling of the spear, and with the Canadian Indians 
sliding the spear over the ice, Swimming was engaged ia by nearly 
2 
everyone. Ball playing with a bat or racket was less common, but 
Lacrosse was invented by the American Indian. Fencing with sticks or 
spears also was 'popular. 
It is obvious that the development of the highly technical 
civilization brought to an end the search for food, the dancing, the games, 
the outdoor life and the scant clothing -- all designed to make for sound 
bodies. In their place little was offered to compensatefor this sudden 
shutdown or phy'sical activity~ Machines and all the advantages or modem 
society have given us much eoafort as well as a great necessity for 
conscious purpesive physical education. 
Physical Education in the Ancient Oriental Nations 
China The Chinese civilizatien is one of the oldest in the world. 
1. Rice, Emmet, A., Op, Cit., p. 8, 
2. rug.' p. 6. 
==- --== --=---===-o=--=- o-==-
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They adopted a policy of isolation very earlT and when the Hiaalaya 
Mountains were not sufficient barrier, the gr~at wall was built. When 
that failed, laws were passed forbidding foreigners to enter China. This 
isolationism tended to crystalliJe the social order and prevent change. 
Havia! great reverence for their ancestors and the teachings of the past 
has been partly responsible for the static society. The difficulty of 
reading and writing the Chinese language mde universal education allllost 
impossible. 
The sehools of China were private; the boys of the upper class paid 
1 
tuition, the girls were not educated. Education was aimed at teaching 
the pupils the sacred books of Contucious. Nothing was taught to deYelop 
individual capacity; on the other hand everythiag was done to ebliterate 
the personality and individuality or the student and make hia fit into the 
state social order. 
Physical education had no place in the lives of the Chinese, mainly 
because repression of individuality was directly epposed te physical 
education. 
In the fifth century A.D., a priest called Cong Fu developed ~ 
series of medical exerc.ises which were designed to combat diseases 
"resulting from organic inactivity." This was the closest approach 
to anything resembling physical educatio•• 
1. Graves, Frank P., His~ory of Education Before the Middle Ages, 
New York: ·Mac 1'1illan :C,.o. , 1909, p. 181. 
r 
I 
The Chinese soldiers received militar,r training which was 
primarily physical due to their method of fighting. There were no national 
athletic sports, the nearest approach being kite flying. 
India . The civilizati•n of India is as ancient as that or China. 
The warm climate has produced an indolent, dreamy and speculative people 
primarily interested in religion and ~sticism. Hinduisa was the 
dominant religion teaching that ambition, desires and individuality were 
curses which postponed the time of self extinction and delayed the 
meeting with Brabma -- the aim of all Hindus. The surest way to attain 
that was to refrain from activity and the enjoyments of life. 
The native school was similar to that of China. Brahmins were the 
teachers and the sons of Brahmins were the pupils. Memorization of the 
sacred books and their meanings comprised the learning process. It is 
easily seen that Hinduism philosophy was not conducive to the development 
or physical education. 
A1 though the children of both India and China did play games te 
some extent, as a whole their history was sterile as far as physical 
educatioD was concerned. The only contributions ot these two nations to 
this study was to show saae of the influences that physical education has 
had to challenge and overcome. 
Egyptians, AssYrians, Babylonians, and Hebrews _ These natio•s 
were free from mystic philophy and ancestor worship, thereby catching the 
spirit of progress and achieYement. This spirit encouraged an activ~ lite 
and time was given to either labor or sports, little to meditation. 
Monuments in these countries are inscribed with pictures of nearly all 
types of p~sical activity but nothing points to nation wide participatioa 
1 
in games and physical educatioa. 
Persia In the seventh century B. C. the Persians and Medea set up 
a separate existence which developed into the greatest nation or the 
Indo-European branch of the Caucasion race. 
Persian educatien was primarily moral and physical. Trade, 
cemmerce, and handicrafts were spanned b.1 the Persians and intellectual 
training was deemed useless. Edueatia• began in infancy with great strees 
laid upon truthfulness. 
At the age of six~ boys were taken by the State for physical and 
military training. The Persian boy rose before dawn and exercised at a 
designated field b,y running, slinging, shooting a bow and throwing the 
javelin. A year later he was taught to ride and in a short time he 
was shootiag and throwing with accuracy from a horse traveling at top 
speed. Arter gaining these skills, the boys were allowed to participate 
in a hunt. During this hunt they were forced to endure extremes of 
heat and cold, te make forced marches day after day, cross rivers without 
wetting their weapons, to eat very little food, perhaps one meal every 
two days and te kill wild animals sueh as the lion, leopard and wild bear • 
. 1. Rice, Emmet, A., Op. Cit., PP• 9-10. 
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When not on the hunt, the bo7s continued their re!Ular training. 
This trainiBg continued from the age of five te twent7. While fraa ages 
f'itteen to fift7 the indirldual was subject to active militaey dut7. 
The Persian concept of physical education left ne room for general 
educatien. As a result, when Persia reached its peak in militar7 
supremac7, a period of stagnation developed which resulted in its 
gradual deterieration until Alexander the Great conquered it in 334 B. c. 
The Persians found the way to develop an empire but failed to develop the 
tools necessary to maintain it. 
Physical Education in Greece 
Civilization The Greeks were the first people in Europe te 
attain a high degree of civilizttion. To them the world owes ~ch for 
the rich heritage in literature, government, art and architecture that the 
Greek civilizatien passed on te us. Physical education held a more 
1 
important place among the Greeks than among any society since that time. 
Aegaen Age Early excavations show that the Cratons had a 
splendid civilization. Popular gymnastics were not practiced. However, 
there is evidence that they enjo7ed bull-bait!Bg and boxing. At this 
stage of deTelepment it appears that the Greeks as a nation were spectators 
rather than participants. 
1. Oardiner, Edward N., Athletics of the Apcient World, Oxford: 
Clarendon Press, 1930, p. 2. 
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Homeric Age u The authority fer this period lies in the writings or 
the Iliad and the Odyssey. 
~he Homerics lived a very simple and rustic life. Wealth consisted 
iB flecks and herds. Even nobility engaged i• labor. Women were honered 
and honesty was respected. 
The Greek religion ef the time was based on the twelve gods whe 
f~rmed the Olympic council, as well as on many minor diities. Zeus was 
the supreme ged while Apolle represented light and truth. Many temples 
were built and festivals celebrated in their honor. 
Athletic sports held a prominent place in the lives of these people. 
Festivals, funerals and the like called for a celebration which consisted 
or chariot races, foot races, and tests in strength and skill. Prizes 
were offered in all events. Boxing, wrestling, javelin and discus throwing 
were among the more popular field events contested. A fine aecount er 
these games is given in the Iliad on the occasion of the funerah 'of 
1 
Patroculus. 
There is no record of gymnasia, and since most or the games were 
impromptu, the site was determined by convenience. 
Dancing 'was participated in b,y all Greeks from earliest times. 
It appears tram evidence in the Iliad that dancing was cultivated and 
enjoyed but that exhibitions were as impromptu as the athletic contests. 
1. Smith, w. · B. and Miller, w., The Iliad of Homer, New York: Mac Millan 
Co., 1945, PP• 489-511. 
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Physical Educatien in Sparta 
The Spartans were a very patriotic and warlike people. This 
spiri t reflected in their national policy and procedure, as well as in 
their family life. Moral and physical training had the same end in sight 
te be a good Spartan. At the age of seven the boys were taken !rom their 
homes into public barracks where they lived and trained until twenty. One 
garment a year was issued to each boy. The activities engaged in included 
throwing the javelin and weights, jumping, running, "'restling, hiking, 
swimming and free play. Thieving was only punishable if de~ected. The 
life was hard and strenuoui!J inclUIHD.g moral training and citizenship 
preparatien. 
At the age of twenty the young man was ready for war, which he 
welcomed as an escape from the rigorous training. At thirty every maa 
was compelled to marry and produce children for the state. 
Information concerning Spartan woaen is not so plentiful, however, 
they were not secluded and they held. an honorable place in eoeiety. They 
exercised publicly in running, jumping, weight throwing, wrestling, and 
throwing the javelin. 
In Sparta dancing t;Jas a very serious affair and ·was usually •f 
three types; gymnastic~ festive, and military. The military dance was 
quite colorful with the men dressed handsomely and engaging in all the 
skills of war by p~ntomine. 
This type of now f8ll.ous Spartan training develeped the best a.rmy 
ot the times. For this, however, they sacrificed personal liberty, 
individuality, hoaelife, and peace. 
Physical Education in Athens 
The life of the Athenian child was not far different from that of 
an American child for the first seven years. They played jackstones, 
blind~mans-buff, hide and seek, swung, and rolled hoops. 
1 
At seven the girl remained at home but the boy was sent te school. 
The aim of Athenian educatien was to fit the boy for social, political, 
military and religious life in Athens. The main studies pursued were 
granastics, grammar and music. The institution where this training took 
place contained not only classrooms, but dressing rooms, oiling and 
sanding rooms and bathing facilities as well. There were also rooms 
provided for boxing, wrestling, and exercise. These Palastrae as the,y 
were called were controlled by the State but run for profit by private 
individuals. The Athenians laid great stress upon games and track 
events vJhich were arranged between groups of these students. 
Athe,::nian 'Women The social position of women in Athens was 
similar to that found in Oriental Nations, one of semi-seclusion. The 
1. Gardiner, Edward N., Op, Cit., p. 73. 
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girl received all her training at home which was mainly concerned with 
' preparing her for the duties of a housewife. No provision was made for 
physical education other than the simple games of childhood. The 
Athenians were superior to the Spartans in all the arts of peace except 
in the educatien and the social position of women. 
The Pan Hellenic Games 
1 
The Olympian Games The _individual city-states of Greece 
celebrated the festival of the deities in dances, songs and games. 
Aaong these were the Panathenaea, the Dionysia, and the Eleusinia in honor 
ot Athena, Dionysus, and Demeter, respectivel1. 
Olympia was a sacred spot where religious ceremonies and athletic 
2 
contests were given long before the Oly..pian Games were organized. 
The first recorded Pan-Hellenic celebration at Olympia was held in 776 
B.c. and every fourth year in late summer until abolished by the Reman 
Empire in 394 A.D. As years passed the Olympian Games accorded more and 
more notice until at the time of the games all warfare was suspended and 
safe passage to the games was assured to a1l Greeks. Wemen were not 
allowed to be present. 
Events Many events were contested in these games. Among the 
most popular Y&s the foot-race. The distance varied according to the length 
of the stadium. Races in armer became popular during the silrlh century. 
1. . Encyclopedia Brittanica, __ Yol. I., Fourteenth Edition, 1940, 
PP• 8~11. 
Leonard, F. E. and Affleck, G. B., The History of PhYsical Education, 
Philadelphia: Lea and Febiger, 1947, PP• 25-27. 
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The Pentathalon consisted of five events; running, jumping, 
throwing the javelin and the discus, and wrestling. Boxing and 
1 
horseracing also were popular. 
A crown of wild olive wreathe was afforded the victor in each event 
as well as a palm branch as a token ot victory, 
Dancing The Athenians esteemed the dance almost wholly for its 
2 
esthetic values and religious expression, Dancing took place at nearly 
all dramatic events. Frequently, professional dancers, both men and 
women; entertained the guests at the symposium. 
SummarY. It would be well at this time to insert some of the 
words ot famous Greek statesmen to show their opinion of Greek physical 
education. 
In Book III of his famous Republic, Plato states, "Gymnastics 
as well as music should receive caretul attention in childhood and continue 
. 3 
through life." 
Aristotle thought that "the education of the body must precede 
that of the intellect, it clearly follows that we must surrender our 
4 
children in the first instance to gymnastics and the art of the trainer." 
1. Gardiner, Edward, N., Op. Cit., p. 135. 
2. Lucien, Of Pantomine, (trans. by H, W. Fowler), Oxford: Clarendon 
Press, 1905. 
3~ Plato, Republic, Book III. 
4. Aristotle, Politics, Book VIII, Chapter 3. 
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The Greek military, educational and religious system strove for 
the physical perfection of its people and their ideal influenced every 
ormal art and achievement. At this time Greek gymnastics discouraged 
rofessionalism, brutality, while encouraging the development of the 
individual, fair play and nation wide physical education for esthetic 
s well as utilitarian reasons. High ideals and noble ebjectives 
haracterized the golden age of Greek Qymnastics. 
Physical Education Among the Romans 
The EarlY Period ---~}le Roman child, like the modern, had his cart, 
tops, hoop, stilts, balls and pets. The people were warlike and ambitious 
d physical training was regarded as necessary to every Roman. The 
ather, usually a soldier, was responsible for the training of his son. 
he aill was te preduce strength, agility, endurance, hardiness, and skill 
in the use of sword, spear, shield, javelin and in horsemanship. The 
of grace, s.ymmetry and the complete 
evelopment of the individual, although the Roman training was similar 
1 
to that of the Spartans. 
The Twelve Tables, written in 450 B.C. summed up the social, 
political and religious culture and ideals of Rome and made them the law 
of the land. All children were required to memorize them. 
• 
Rice, Emmet ~ A., Op, Cit., p. 43 • 
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Betweea fourteen and seventeen the boy became a citizen of Rome 
and was subject to military service. The Cupue Martinul!! sened as 
parade grounds and athletic field for soldiers and civilians alike, .Here 
boxing, wrestling, riding, shaa battles and swimming were engaged ia 
every day. 
1 
Peried ef Expansioa_ .. _'l'he ~xpansien of the Roman Eapire pr•vided 
the Romans not only with new lands but new ideas as well, The need of a 
huge standing Army tended their thought always toward the military. 
However, the need for statesmen and orators prompted the opening of 
elementary schools where reading and writing were taught. The grammar 
schools taught literature or both Greece and Rome, as well as law and 
other subjects, 
With wealth and power came luxury and moral and physical debasement. 
Out of this came the Circus Maximus where chariot races, gladitorial combats, 
and other events were offered for the enjoyment of two hundred thousand 
spectators at a time. These contests were many times fatal to the 
contestants and nearly always bloody, In all, they represent about the 
lowest ebb in the history of sport. 
At this time we find the wide spread growth of government baths 
or thermae. These afforded extensive bathing and recreation facilities, 
The Graeco-Roman Qymnastics served no purpose but to fUrther the 
growth of bribary and corruption. 
2 
Dancing In ancient times the dance wa~ engaged in by all, but 
1. Riker, T, W,, A Short Riston of Modern Europe, New York: Mac Millan 
Co., 1942, pp. 14-38. · 
2, Lucian, Op. Cit, 
in the time of the republic it was considered a disgrace for a man to dance 
in public. Most of the dancing was done at feasts by slave girls, while 
in the theater the pantomimic dancing which interpreted the love stories 
of the gods were enjoyed . 
Physical Education in the Dark Ages 
The Decline of Rome Among the many causes of the fall of Rome 
was depopulation. Numerous divorces, few marriages, low birthrate, 
suicide, and loss of men due to gladitorial combat and war, were responsible 
for this decrease in population. 
Close behind came the physical and moral deterioration of the 
Roman people as a prime factor in the overthrow of the Roman Empire. 
The cry of the people was, "bread and games" both of which were plentiful. 
Excess was the keynote and such debauchery and moral lassitude took place 
as~e world has n~ver seen since. 
The physical condition of the Romans had changed. Long wars 
had exterminated the hardy, vigorous young men and the survivors fell 
1 
victim to soft living and effeminatemanners. 
InvasiO!'!.§. The invasion of the northern barbarians brought on what 
we call the Dark Ages and produced the fall of the Roman Empire. This 
invasion has often been called a godsend since these barbarians brought 
into Rome young healthy bodies; strong from constant trial and free ffom 
moral vice. 
1. Rice, Emmett, A., Op, Cit., p. 51. 
Although backward in culture, the Teutonic invaders presented in 
their strong bodies a solid platform upon which to build a better 
civilization. 
Early Christian Society_ In the last stages of Rome's decay came 
the new religion of Christianity. With the philosophy that social and 
material greatness meant little in earthly life compared to eternal 
happiness in the hereafter, the Christian philosophy was directly 
opposed to that of the Romans. The Christians also challenged the 
Greek belief that body and soul harmonize into unity. The Christian 
concept that God deals with souls not bodies led them to despise ernamen-
tation and catering to the body. 
1 
AsceticiSII. and Physical EducatioB 
When Christianity invaded the East, especially Asyria and Egypt, 
the idea, that all world~ pursuits which gave pleasure were eTil, 
fastened itself to the religion and became asceticism. Asceticism was the 
highest ideal of medieval Christianity with the oriental nations the 
strongest adherents. 
When it was found difficult to control the flesh it was 
tortured. It is obvious then that physical education and asceticism were 
incompatible in medieval society. 
1. Leonard, F. E. and Affleck, G. B., Op. Cit., p. 37. 
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Education Without Physical Education 
1 
Monasticism With the overthrow of classical learning by the 
barbarians, the monastary, the church and a few libraries became the sole 
centers of learning. In these monastary schools reading and writing and 
a little calculation were taught, all of -v.rhich had a religious aim. In 
no school of the Middle Ages could physical education have found a place; 
for education, in its aim, method , and content was dominated by 
asceticism. 
2 
The Medieval Universit;y In the twelfth century there arose a 
large number of universities free from the control of both church and state. 
These offered a broad academic curriculum. However, no place was given to 
athletic sports or physical education, consequently, the leisure time of 
the students was taken up with drinking, gambling, and rioting. One of 
the main arguments for the present day status of athletics in our high 
schools and universities is to prevent what happened in the medieval 
universities. 
Physical Training in the Age of Chivalry 
3 
Feudal Society The Teutonic invasion made central government 
lmpossible . In its place arose feudalism , a product of lawlessness and 
1. Leonard, F. E., and Affleck, F. B., ~_it~~ p . 38 . 
2 . ]bid., pp. 47-48. 
3. Riker, T. W., Op. Cit., pp . 31-39. 
barbarism. This resulted in two factors; the rich landowner and the 
vassals. The vassals worked and the nobles fought wars and engaged in the 
sports of the time. Religion was dominant with society demanding much 
training in the secial graces. 
Knighthood .. At the age of seven the boy left home under the care 
of a Lady. She taught him to sing, play the harp, dance, religion and 
social conduct. From seven through fourteen the boy engaged in 
1 
swimming, running, jumping, fencing, and boxing. At fourteen the bey 
became a squire or a glorified servant to the knight. At twenty-one, 
if t,he boy had mastered the skills of war and the secial grace necessary, 
he became a knight. The aim of physical education in the Age of Chivalry 
was not to attain complete development nor to establish harmony between 
mind and body, but rather to achieve an ability that was highly utilita~ian 
and very individualistic. Sports were merely used to attain this high 
degree of skill necessary in knighthood. 
During the feudal period physical education was completely 
diverced from intellectual education. Intellectual education was for the 
scholar and the clergy. Hygiene and sanitation were not practiced, 
therefore, the death rate was very high. 
The tournaments and jousts were exercises of war; sportive pastimes 
employed b,y the nobility to dispel the ennui occasioned by the idleness 
1. Strutt, Joseph, The Sports and Pastimes of the People of England, 
Second Edition, London: Trufer, 1877., pp. 112-114. 
29 
~==~~================~~======~,=~~~-===-=-~~ 
\ 
~-_j 
"=== =---------
that a•companied peace. The joust was engaged in while on horseback, using 
a long lance, which if broken was replaced by the sword. The purpose 
was to unhorse the epponent. 
warfare prevalent at the time. 
These jousts coincided with the method of 
1 
Physical Education During the Ren~anee 
The term Rennaissance denotes the close of the Middle Ages and 
ushers in modern times. All who were touched with the Rennaissance spirit 
found satisfact~on in the study of classic philosophy, literature and art. 
In this age we find the rise of the Humanists and the search for truth, 
With the new concept of individualism and the appreciation of ''this 
life," we find a tremendous interest generated in the necessityfbr 
physical education; this being prompted by the study of Greek and Roman 
' 2 
history, 
The schools demanded daily exercise regardless of weather; in 
addition; riding, fencing, archery and ball playing were taught. 
Hiking was very popular also. With the spread of Humanism across the 
Alps came the rise of the reformers. The rise of Protestantism may be 
regarded as the cradle of the elementary school system of Europe. In 
these schools no place was given to physical education but games and 
1. Leonard, F. E, and Affleck, G. B., Op. Cit., pp. 43-46 • . 
2. lQ!g., PP• 49-57. 
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contests were encouraged outside of school hours. 
Very shortly the Humanists schools l&st their original aim and the 
:main course of study came to be the language of Rome and Greece, not the 
literature cr civilization. Instead of ~eaching preparatien for life work 
these schools came to prepare only for higher education. It naturally 
came about that physical education was neglected and not considered 
1 
ef sufficient importance to receive attention in the curriculum. 
Realist Education 
The name realist is given to those educators of the later 
Rennaissance period who revolted against the formal drill of Latin and 
Greek grammar. They advocated instead the study of the real things of 
life. The Realists agreed that art, architecture, medicine, law, 
. ' 
mathematics, and agriculture could best be studied through the classics; 
but that the classics should be studied for their content not their 
style. With such a philosophy, physical educati•n could not help but come 
to the fore once again. 
2 3 
With Milton and Locke pointing out the way, the theories of 
Rousseau as expounded in "Emile" have had more of an influence on 
edueatien than any other treatise written. Among his more prominent 
theories, Rousseau believed in the total entity of ~An, the clean outdoor 
1. Rice, Emmett, A., Op. Cit., pp. 64-69. 
2. Milton, John, "Tractate of Education," The College Survey of English 
Literature, Vol. I., New York: Harcourt, Brace & Co,, 1948, p. 639. 
3. Rice, Emmett, A,, Op. Cit., pp. 101-102. 
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life for children with plenty of exercise and freedom of movement. 
He deplored the practice of making men and women out of childrea five and 
six years old, as well as the senseless cramming of knowledge into them --
1 
knowledge that they would never use. 
and the Realists are to be 
found in the educational philosophy of our present day educational 
system. 
This brief survey of the history of physical education in ancient 
and early modern times has been terminated in early modern times, since 
within the scope of the research presented is to be found the cultural 
heritage from which our physical education and general education 
philosophies of today have been drawn. There has been no effort made to 
trace the organization of physical education in the United States since 
its inception, for to do so would only present a review of the mistakes 
and philesophies of early-time physical education. 
To the observant teacher the historical growth of physical education 
should present a vast source of opportunities for the furthering of the 
1. Leonard, F. E., and Affleck, G. B., Op, Cit., pp. 59-66. 
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appreciation of the part that physical education has played in the 
societies of yesteryear. The lack of physical education in the oriental 
countries, the misuse of it in the Roman Empire era and the Age ot 
Chivalry, present clearly marked avenues of approach to the problems 
that confront any civilizatien that does not realize the necessity of 
preparing its society for a well-rounded, intelligent life. 
It is hoped that this study will encourage the more wide spread 
use of the historical background of physical education in gymnasia and 
classrooms alike. 
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CHAPTER III 
The Transmissive Language Arts 
The field of language arts at the elementary level is usually 
regarded as including reading, handwriting, spelling, language, grammar 
and composition. However, this classification, as pointed out in the 
Encyel~pedia of Educational Research, is somewhat misleading since it 
does not adequately represent the real differentiation between language 
skills used primarilrr for receptive purposes and those used primarily as 
tools of expr~ssion. 
The language skills concerned with the receptive skills, readin~ 
and literature, will be dealt with in Chapter IV. The skills involving 
the transmission ot ideas; spelling, handwriting, oral and written 
compesition and vocabulary, will be covered in this chapter. 
A relatively small portion of this chapter will be devoted to grammar 
and handwriting since these two language skills do not lend themselves 
readily to direct means of integration but rather functien as catalysts, 
Becessary skills in both written and oral cemmunication. Also, most of 
the emphasis on grammar comes in the seventh and eighth grades, although 
it is emphasized for practical usage in the sixth grade. 
The realizatien of the purpese of language instructien as denoting 
1. , Oral and Written Language, Iowa Elementary Teachers Handbook, 
Vol. IV., Iowa State DepartmentorEa:ucation, 1944, p. 1 • 
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the study of the language skills as a means of expression rather than a 
method of instruction points out the extent to which the instructional 
program in language can be correlated with other subjects in the curricu-
1 
lum. 
"A true measure of the effectiveness of instruction in the language 
peried will be revealed through the extent to which this instruction is 
practiced in other subjects and activities. Thus, other subjects become 
2 
the laboratory in which the principles of good language are practiced." 
This chapter has been organized with the above statements in mind 
and will attempt to point out the means of integrating English and 
physical education so that the aims of both subjects may be achieved. 
The contribution of physical education to the integrative process 
concerning the transmissive language arts will be primarily mental and 
secial, not physical. However, this does not .imply that the integrative 
physical education activities should be any less prepared or regarded as 
an incidental phase of the integrated program. For it is through the use 
ef these transmissive language skills that physical education can achieve, 
3 
to a high degree, its mental and secial objectives. 
Since boys and girls participate together in all classroom 
1. , Oral and Written Language, Iowa Elementary Teachers 
Handbook, Vol, IV., Iowa State Department of Education, 1944, p. 4. 
2. ~., p~ 5. 
3. Irwin, L. W, 1 Op. Cit., PP• 43-52. 
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activities and are brought together frequently during the physical education 
period at the sixth grade level, the material presented here has been de-
signed with this factor in mind. Any deviation will be noted as such. 
Spelling words correctly has long been one of the chief difficulties 
encountered b,y sixth graders. To no lesser extent has the teacher found 
difficulty in arousing and maintaining interest during spelling drills. 
Spelling game1 and awards have been used to a great extent, but have 
achieved only that success which is to be expected from the use of 
artificial goals and immediate result teaching. 
1 
Metivation must supersede learning and the pupil must first, 
desire to spell; and secondly, must desire to use new words. It is obvicue 
that it is the task of the teacher to arouse in the pupils a desire to 
spell and to create situations where the. pupil can see the values and 
necessity of learning new words. 
2 
Below are listed four suggestions as aids to overcoming the 
problem of motivating the pupil to master the art of correct spelling. 
1. Select words from pictures, conversation, 
reading and activities that the pupil engages 
1. Kingsley, Howard L., The Nature and Concm.ions of Learning, New 
York: Prentice-~11 Inc., 1948, p. 77. · 
2. , The Language Arts in Elementary Schools of Illinois, 
Cu:t;"riculum Bulletin No. 4, State of Illinois, 1941, p. 97. 
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in or has access to. 
2. Present new words • 
.3. Look for similarity in words. 
4. Present situations which "11 encourage 
the desire to learn new words. 
I· Since athletics and ph7aical activities of all . types are of 
II primary interest to sixth grade bo;rs and girls, the English teacher cannot 
I ignere the ready aid that physical education represents in relationship 
to the above four suggestions. 
On the basis of these suggestions a spelling list has been 
I compiled consisting of words found either in (1) sixth grade literature 
1 2 
books or (2) found to be recommended for use in the sixth grade. These 
words were found to be used in relationship to physical education in 
I literature or commonly used in the physical education activity ~ogram. 
1 The list presented here was checked with Arthur I. Gates study 
I for grade placement. 
I 
activit;r 
agility 
!alert 
I 
Suggested Spelling and Vocabulary List 
fundamental 
gymnasium 
hurdle 
response 
responsibility 
returning 
11. 
12. 
I 
Shamwa;r, Francis B., An Analysis of Sixth Graders Ability to Spell 
Unstudied Words, __(Thesis, Boston University), 1949. __ 
Goegal, Barbara s., Construction and AnalYsis of a Phonic Program 
r 
That Will Promote Independence in Reading, Spelling, Language, (Thesis, 
Boston University), 1946. 
Gates, Arthur I., A List of Spelling Difficulties in 3876 Words, 
New York: Columbia Press, 19.37. 
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analysis initiative rhythm 
application inning rotation 
area judgment safety 
attitude landing scattered 
backstop leader score 
balance line scorekeeper 
base mat self-
basic mental control 
bounce net service 
boundary offense serving 
challenge official shuttle 
circle opponent skill 
competition organization soccer 
conditioning outcome social 
control overtake space 
cooperation passing squad 
coordination pattern square 
courage penalty standard 
court persistence strategy 
creative phonograph strength 
defense physical stunt 
description player supplies 
diamond playground target 
dimensions playroom teammate 
directed polka tennis 
direction position timing 
dribbling progression trapping 
elimination purposeful tumbling 
emotional pyramid Two Step 
equipment quadrille umpire _ 
expression race variation 
fitness receiving vigorous 
flexibility recovery volley 
folk referee waltz 
foul related wrestle 
formation relay zigzig -
Fox Trot respect zone 
English Integration may be obtained by the English teacher in 
one of two ways. First, by using the literature pertaining to physical 
education to arouse interest in the pupils, while relating the words 
to be spelled to the events and stories to be found in that literature. 
Secondly, the teacher may formulate sentences around words commonly used 
in the activity program worded in such manner as to arouse interest in the 
pupils. 
Below are five examples of each method: 
Literature 
1. The Olympic games were celebrated every four years. 
2. Apollo was a renowned Greek God. 
3. In the early days women were denied admission to the 
festival g8lles. 
4. Jeusting was a popular sport in the Age of Chivalry. 
5. Zeus was king of the ancient Greek Gods. 
Activity Program 
1. Every wound should be treated immediately. 
2. Dodge ball is played within a circle. 
3. Swimming is a heal thy pastime. 
4. A referee enforces rules. 
5. It takes at least two to make a contest. 
========~==================~~==--~--=========================9F======= 
Physical Education To contribute to this process all vords used 
in the physical education program should be spoken correctly and pronounced 
clearly. New words should be explained carefully and recorded for use in 
the spelling period. 
Vocabulary 
The means of increasing the vocabulary through integration will 
coincide closely with those used for spelling. The introduction of new 
words in the physical education period as well as the use and explanation 
of words found in the literature offer rich opportunity for vocabulary 
1 
development. Specific rules for vocabulary building are as follows. 
1. Acquire new lists of words and their meanings from 
reading and literature. 
2. Use these words every day if possible. 
3. Introduce situations calling for the use of new words. 
English In the reading of the literature concerning the 
Greek myths, English knights, and other ancient stories, many references 
are made to events and skills that relate directly or indirectlY to 
physical education. These words or phrases may be extracted from the 
literature and used as a basis for vocabulary development. 
l-
One method of enlarging the vocabulary is for the teacher to 
Oral and Written Language, Iowa Elementary Teachers Handbook, 
Vol. IV., Iowa State Department of Education, 1944, p. 118. 
t:f:O 
name one word and to allow the pupils to name as many words as the 
original words brings to their mind . This method serves to broaden the 
1 
vocabulary greatly. Some examples follow: 
Palastra - school, gymnasium, wTestling , boxing. 
Festival - games, dancing, Olympics, athletics. 
Greek Gods - Zeus, Apolloa 
Legends - stories, myths, fables, heroes. 
Chivalry - courtesy, politeness , knights , tournaments. 
A second method might be called rhyming words. The teacher 
names one word and the pupils name as many words as they can that rhyme 
2 
with the original words. Below are some examples using the spelling 
words listed previously on pages thirty-six and thirty-seven. 
Race - base, case , space, vase . 
Relay - essay, waylay, survey, delay. 
~~t - bat, chat, flat, vat. 
Score - bore, core, floor, roar. 
Skill - chill , drill , mill, spill . 
A third method and perhaps the most effective is the use of 
3 
charades. The. pupils are divided into groups of three to five each and 
1. , Oral and Written Language, Iowa Elementary Teachers Handbook 
Vol . IV., Iowa State Department of Education, 1944, p. 118. 
2 . V.Tebsterr s Collegiate Dictio~, Fifth Edition, Spr ingfield : G. and 
c. Merriam Co., 1947, pp. 1258-1263. 
3. Mason , Bernard s., and Mitchell , Ehner D., Social Games for Recreation, 
New York : A. s. Barnes Co., 1946, pp. 156-160. 
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prepare a pantomime based on either a word or event. 
Some suggested charades follow: 
Heroes 
jousts 
Palastra 
Zeus 
Apollo 
Horsemanship 
chariot race 
bull-baiting 
tournament 
Roman boxing 
Greek wrestling The Trojan horse 
fhysical Educatioa The physical education period can add to the 
vocabulary development of the pupils in at least two ways. First, by the 
correct use of terms, names and references to the activities participated 
in as well as the equipment used. Secondly, by the correct nomenclature 
of the apparatus used. Some of these terms will be new to pupils, but if 
the term is described and illustrated it will soon become a part of the 
pupils every day vocabulary. 
Athletic Terms 
Football - cleats; hel.Dle.t,J ·1oa1 pests, cressbat.', sUe line and markings, 
player positions and blocks. 
Baseball - ba.t, base line, foul lines, stealing, sacr~f'icing. 
Basketball - Dribble, bounce, hoop, backboard, foul, lines. 
Tennis - Racket, serve, scoring terms, baselines. 
Soccer - Dribble, punt, pass. 
---======~p=============-=-=-==~--====================== 
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Apparatus 
Buck horizontal bar 
ropes side horse 
vaulting box rings 
springboard mats 
The parts and operation of each piece or apparatus should be 
explained thoroughly, also, the mounting and dismounting positions as 
vell as the terms used in mat vork. Some or these are the: 
2 
forward and backward roll arm press 
cartwheel head stand 
head press rear and forward mount 
side and front dismount football roll 
cross support left and right leg circles 
The above are the term! that are used most frequently in sixth 
grade apparatus and mat vork. Their use will depend on the amount of 
equipment that is actually used in the program. 
Oral Compee!tion -, 
The main criteria for success in extemporane~s speaking on any 
3 
level is knowledge of and an interest in the subject used. To most 
1. Aviatien Office of the Chief of Naval Operations, Qymaastics and 
Tumbling, Annapolis: United States Naval Institute, 1944, pp. 51-58. 
2. ~., pp. 60-65 • 
.3. O'Neil, J. M., Extemporaneous Speaking, New York: Harper and Brothers, 
1946, P• 271. 
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youngsters in the sixth grade the oral report is looked upon with dread. 
However, a ~<lise choice of material in a subject that they are 
interested in can overcome the fear that most students feel upon being 
called for a public address. Physical education and its related fields 
offer to the sixth graders a vast source of interesting materials for 
both ba,ys and girls. 
Sixth grade literature is rich in material concerning Greek and 
Roman physical e~ucation, as well as material concerning games and 
festivals. It remains for the teacher to point out the pessibilities for 
oral reports inherent in material of this type. 
The preparation of oral reporting concerns not only the use of 
class books but it presents an early epportunity for the pupil to become 
acquainted with the library and methods of locating data. 
If the classroom teacher directs the physical education period as 
well, then it is a relatively_ easy matter for her to relate topical subjects 
to the physical education program. If a special teacher is employed• 
then arrangements between the physical educator and the classroom teacher 
must be made sc that the activities and material in both classes will 
ceincide. For example, if the English class is engaged in a topic 
concerning, "Friends in Foreign Lands," then the activities in the 
physical education period should be di,rected toward games and activities 
pertaining to each nation studied. 
-----
- - -------------
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The report topics may concern people, events, or habits and may 
be presented by the pupil in the classroom or during the physical educatieD 
period preceding the activity correlating with the English program. 
A list of books used in sixth grade classes and books appropriate 
for outside reading from which oral report material may be drawn will be 
presented in Chapter IV. 
Below, is a _ list of suggested topics for oral reports followed 
by a sample of what information the repor t may contain. 
The Beginning of Tennis 
The Spartan Girl as an Athlete 
A New Game I Learned to Play 
Pets in F~cient Greece 
The Lady and the Page 
The Origin of Bowling 
Dancing in Ancient Greece 
The Colonial House-Warming 
1 Three Ways to Skip Rope 
Roman B.xing and Boxing Today 
Football in England 
The Chariot Race 
Girls 
Boys 
A Day with one cf King Arthur t s Knights 
The Olympic Games 
The Origin of the Marathon 
The Training of the Greek Athlete 
A Member of the Roman Legion 
The Joust 
Games for Indian Boys 
1 
The Training of the Greek Athlete 
In earliest times scientific training of athletes was not >known 
and practiced as it is today. The Spartans because of their severe military 
training won most of the prizes at the early festival games. Later on 
the athletes from other parts of Greece began practicing under scientific 
trainers but the Sparte.ns who contimed to use military rather than 
athletic training fell behind. The Athenian boy learned and practiced 
all the events in the palastra. If he excelled there, he moved on to the 
gymnasium where he practiced under skilled trainers, many of whom had won 
prizes in the games. Exercises such as punching the bag, shadow boxing 
and dancing were considered good training methods for boxers. These are 
still considered as such today. The wrestlers trained b.Y digging in the 
ground and jumping. Dumbbells were used by both boxers and wrestlers~ 
Runners trained by running in sand, not so much to strengthen their legs 
but because most of the arenas and runwars were made of sand. Some notice 
1. Rice, Emmett, A., Dp, Cit., p. 35. 
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I was given to dieting. 
I 
I I We can see that the Greek athlete spent much time training, more 
than our athletes do today. But, the scientific methods used today are 
designed· to train efficiently using a minimum amount of time. 
Written Composition 
The written composition may be used as a tool of integration in 
!1 much the same manner as oral composition. However, the range of topics 
I used and 
I broader. 
the method of collecting data for compositions will be much 
The aim of the written report is to, develop the ability to 
1 
record data correctly, note sources of material, and plan in advance. 
1 
Once again these topics must show a definite relationship between 
activities in the physical education period and the subject matter in the 
classroom. The written composition offers valuable experience for the 
, pupil and presents a fine opportunity for the teacher to encourage and 
stimulate interest in objective and informative research. Among these, 
the history of team sports is one of the most valuable in creating interest 
and in introducing a new unit. The illustration below contains the 
material that should be contained within such a report. When the unit on 
basketball is about to be incorporated in the program, a student or 
students should be selected to do research on it. This may be in conjunc-
1. , Oral and Written Language, Iowa Elementary Teachers 
Handbook, Vol. IV., Iowa State Department of Education, 1944, p. 73. 
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I 
tion with a written assignment in the English period or may be assigned 
independently. When finished, the report is then read to the class by 
the student as part of the introduction of the unit. 
Every unit in physical education should provide epportunity for 
student research or instructional information concerning the activity to 
1 
be used. 
A list of suggested topics and proced~res for written compositien 
in the integrated program will follow the sample basketball report. 
The History of Basketball 
Basketball was originated by Dr. James Naismith at the Springfield 
Mass. Y.M.C.A. College in 1891, During the winter term at the college, 
a need was felt for a highly competitite game which would offer the same 
seasonal appeal as football in the fall and baseball in the spring, 
The game was adapted essentially .from football. The first step 
in the formation of the rules tor the new game was the elimination or 
itaekling. Tackling and the results or falling on a hard wood floor 
I 
would have certainly resulted in serious injuries to the players. Since 
tackling was caused by epponents being allowed to run with the ball, the 
inventor elimin~ted this means of advancing the ball. However, a game that 
prevents the players from running would be uninteresting, Therefore all 
players who did not have the ball were all•wed to run. The forward pass 
1. Billet, Roy, o., Op, Cit., Chap. VI. 
48 
4.9 
=======================~-==================*========== 
not yet permitted in football was legalized in basketball in order to 
provide the players with a way of advancing the ball to the goal. The 
player with the ball was allowed to bounce the ball on the floor while 
running, coupled with the forward pass and the dribble it was possible 
te advance the ball in any direction. 
In most all other games at the time, there aas a limit to the 
speed with which a ball could be thrown to a goal. Since the new 
game was played indoors where a hard thrown ball would cause damage, the 
idea of forcing the players to arch the ball into the goal was developed. 
The goal was placed over head and was limited as to size; peach baskets 
were first used, but considerable trouble was met in dislodging the ball 
from such a basket. This led to the development of the ring used since--' 
1 
1892 to the present day. 
The new game proved to be equally interesting and popular among 
both men and women. Its popularity grew by leaps and bounds in all 
sections of the country. The game was played in the middle west as early 
as 1892. Grantland Rice in his sports columns has estimated that fifteen 
million persons play basketball eaeh year in the United States. Huge 
gymnasiums and field houses have been built to accomadate these crowds. 
For example, the average seating capacity of the buildings used for 
basketball in the big ten is approximately 6000 persons each. 
1. Aviation Office of the Chief of Naval Operatione, Basketball, 
Annapolis: United States Naval Institute, 1943, Chap. I. 
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I 
Baskets consist of oran~ ~ings 18 inches in the inside diameter, 
with nets of white co~d suspended from the under edge of the ring. The 
ring is attached to the backboa.rd which is 6 feet by 4 feet and ten feet 
from the floor. The back boards may be made of wood or plate glass, 
or any other material which has a flat surface. Wooden backboards must 
1 
be painted white. 
2 
Suggested Assignments for Boys and Girls 
A. Describe how to play a new game. 
B. Write about the parks and playgrounds in your town. 
c. Tell in detail about the life of one athlete who 
participated in the sport that you are now playing in 
physical education. 
D. Interview a high school athlete. 
E. Watch on television or listen on the radio to a boxing 
match and explain the difference between Roman boxing and 
boxing today. 
F. Describe the events and procedures in the old Olympic games 
and compare them to those participated in todays games. 
G. Write the history of any team sport. 
1. Aviation Office of the Chief of Naval Operations, Op. Cit., Chap. III. 
2. , Oral and Written Language, lC'i>Wei Elementary Tea(}hers 
Handbook, Vol. IV., Iowa State Department of Education, 1944, P• 83. 
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H. Describe the safety precautions that should be taken on the 
school playgrounds. Why? 
I. Write about who you think showed the greatest sportsmanship ot 
all time. Why? 
J. Tell what events ve participate in today that are similar to those 
practiced in the old festival games. 
Creative Writing 
The purpose of training in creative writing is to differentiate 
between the cataloging of events as used in the written compostion compared 
to the creation of continuity designed by the writer. Creative writing 
also gives training in the choice of significant facts and the arrangement 
1 
of items in proper sequence. 
The implications for integration are primarily those of the 
written report. Below are some suggested projects. 
1. 
2. 
A. Keep a diary cataloging your activities in school, 
at home, and on the playgrounds. Report some of your 
experiences on the playground. 
B. Write about a sports episode that you feel to be 
particularly interesting. 
c. Imagine you are coach of the local baseball team. Report 
2 
your choice of line up, and field and bench strategy. 
---------' Oral and Written Language, Iowa Elementary Teachers 
Handbook, Vol. IV., Iowa State Department of Education, 1944, p. 75. 
Ibid., p. 76. 
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Recommendations of Books 
The aim of book reviewing is twofold; (1) to motivate others to 
read the book (2) to improve evaluative skills. The integration process 
cannot function properly unless a sufficient number of up-to-date books 
are available to the students for outside reading. The reading of these 
books may be assigned ~ either the. English or physical education period. 
Each student should be encouraged to keep a record of each book read and 
to write a short digest of the books content. These digests may be kept 
lin the ph ysical education files as a source of help in aiding pupils to I . 
!choose reading material. 
i A suggested list for outside reading will be offered in Chapter 
I 
iiV. 
I 
2 
Grammar 
Grammar may be considered as a tool of integration rather than a 
phase of the integration process. The aim of grammar is to aid the pupil 
in transmitting his thoughts ia as clear a manner as possible. 
This process can be helped if correct word usage and grammar are 
practiced during the physical education period. 
b 
, Oral and Written Language, .. _ I9_wa Elementary Teachers 
• Handbo~k, Vol. IV., Iowa State Department of Education, 1944, P• 76. 
2. ~., p. 118. 
II 
I 
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Once again physical education can be used as a motivating factor 
in prompting students towards the use of better grammar. It is suggested 
that the examples presented below be assigned during the physical education 
period with the actual work done during the English period. 
A. Make a notebook consisting of quotations of famous 
people in athletics. 
B. Write about your favorite sport or activity. 
c. Collect pictures pertaining to physical education, 
mount them, and headline them appropriately. 
These assignments may serve as one source of bulletin board 
material. 
Handwriting 
Because of the rapidly increasing use of the typewriter some persons 
have assumed that the handwriting skill is not as necessary as it once 
was. Evidence reveals that the sale of pens, ink and pencils have 
1 
increased. Much stress should be given to the correlation of handwriting 
!with other subjects. The real test of the effectiveness of handwriting 
instructien is in the writing which children do in typical, motivated 
2 
situations where handwriting is used. The chief aim of handwriting is to 
3 
develop a tool necessary for success in written work. Although handwriting 
1. "Statistical Abstract of the U.S.," Encyclopedia of Educational 
Research, Vol. I. 
2. , Spelling and Handwriting, Iowa Elementary Teachers Handbook, 
Vol. III., Iowa State Department of Education, 1943, p. 1. 
3. Ibid., p. 43. 
is riot used to a great extent in physical education, it still may contribute 
to the integrative process through the use of the bulletin board; writing 
notices, announcements and signs. Since these tasks demand the clear 
transmission of thought, the pupils will soon realize the necessity :for 
good printing and handwriting. These projects should be assigm:id(< during 
the physical education period, with the work done during .the English 
period as a phase of the optional related activity program. 
'·· 
Library 
It is to be noted that many of the assignments suggested for 
the integration of the transmissive language arts with physical education 
entail the use of the school or public library. This library usage is 
extremely valuable training for the pupil in preparation for his or her 
future work. 
The library is always considered the center of the school and 
proves no less so to the integrated program. 
54. 
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CHAPTER IV 
THE RECEPTIVE LANGUAGE SKILLS 
"~ading, like speaking and writing, is related te a fundamental 
human need, the need to communicate with, to understand, and to 
live with others. The ability to read has no value for the individual 
that transcend literally. The ability to share desirable experiences and 
to assume individual responsibilities in group activities in the school 
room depends in ne small measure upon the ability to keep up with others 
1 
in the development of reading and the other communication skills." 
Reading 
For many, reading is the only means of broadening on•s thoughtB 
and knowledge. Every boy may not achieve the success of a Babe Ruth and 
every girl may not aspire to the accomplishments of Babe Didrikson, however, 
a library well supplied with short stories and athletic skill information 
will aid greatly in arousing interests in physical education and may well 
serve, indirectly, to prompt pupils to take more interest in acquiring 
reading skill, since it will be necessary if they wish to be well informed 
upon their favorite sport. 
With these factors in mind a list of sport books of all types 
has been presented below. From this list the pupils may draw much of 
1. , The Language Arts in Elementan Schools of illinois, 
Curriculum Bulletin No. 7, State of illinois, 1944, P• 27. 
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the material suggested for oral and written reporting in Chapter III. 
All the books suggested are not necessary in every school library but a 
broad sampling of all areas is recommended. 
Suggested Sports Reading List* 
!he Fighting Irish and Frank Leahy, :WEtrd, Arch, New York: G. B, Putnam 
& Sons, Co., 1944. 
Coaching, Rockne, Knute, New York: Devin-Adair Co., 1933. 
Lucky to be a Yankee, DiMaggio, Joe, New York: Rudolph Field Co., 1949. 
How to Pitch, Feller, Bob, New York: A. s. Barnes Co., 1948. 
The Brooklyn Dodgers, Graves, Frank, New York: G. B. Putnam & Sons, Co., 
1945. 
The St, Leuis Cardinals, Lieb, Frederick, New Yorl: G. B. Putnam & Sons, 
Co., 1944. 
The Boston Red Sox, Lieb, Frederick, New York: G, B. Putnam & Sons, Co., 
[ 1944. 
The Babe Ruth Story, Considine, Bob, New York: E. P. Dutton, 1948. 
Scientific Basketball, Hobson, Howard, New York: Prentice Hall, Inc., 
1949. 
Basketball and Indoor Baseball for Women, _!rost, Helen, New York: 
Scribners, 1947. 
Hockey, Dutton, Mervyn, New York: Funk and Wagnalls, 1938. 
Field Hockey Analyzed,' Cebberly, Hazel, J., New York: A. S, Barnes, 1932, 
Track and Field, Paddock, Charles w., New York: 
History of Olympic Games, .. Henry, Bill, New York: 
1948. 
A. s. Barnes, 1938. 
I G. B. Putnam & Sons, Co,, 
* The titles have been placed before the author's name for the purpose 
of emphasis. 
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The Tumblers ManuaJ, LaPorte, William R., New York: Prentice-Hall, 1938. 
Swimming is Fun, _Smith, Sanderson, New York: William Morrows & Co., 1936. 
Swimming the American Crawl, _  Weismuller, John, New York: Houghton-Mif'f"lin, 
1930. 
Archery,Reichart, Natalie, New York: A. s. Barnes, 1936. 
How to Play Tennis,_ Bensley, Mercer, New York: Garden City Co., 193?. 
Badminton, _Grant, Doug, Montreal: Graphic Pub. Co., 1950. 
Leatping to Sail, Calahan, H. A., New York: Mac Millan Co., 1935. 
Invitatien to Skiing,_ Iselin, Frederick, New York: Simon-schuster Co., 
194?. 
Jiu Jitsu Tricks, Hancock, H. Irving, New York: G. B. Putnam Sons, Co., 
1944. 
Judo, Kuwashimu, T. Shozo, New York: Prentice-Hall Co., 1939. 
Tracks and Trailcraf"t,HJoegar, Ellsworth, New York: Mac Millan Co., 1948. 
Games Outdoors, _Martin, Roy J., New York: Thomas Y. Crowell Co., 1940• 
Childrens Games from Many Lands, Nina Miller, Friendship Press, New York, 
1946• 
Best Sports Stories, Marsh, Irving, New York: E. P. Dutton, 1948. 
Bill Stern's Quiz Book, Stern, Bill, New York: Julian Messner, Inc., 1950. 
The Barnes Series 
Better Badminton, Jackson, Carl H., New York: A. S. Barnes & Co., 1939. 
Bowling for All, Falcaro, Joe and Goodman, Murray, New York: A. s. Barnes 
& Co., 1943. 
Championship Golf, P.laharias, Mildred "Babe" Didrikson, New York: A. s. 
Barnes & Co., 1948. 
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Gymnastics and Tumbling, _ U. s. Naval Institute, New York: A. s. Barnes & 
Co., 1944. 
I
ICheerleading and Marching Bands,_Leken, Newt and Dypoish, Otis, New York: 
A. s. Barnes & Co., 1945. 
Teaching the Young to Ride, _ -~Ellf, Margaret Cabell, New York: A. s. Barnes 
& Co., 1946. 
Roping, Mason, Bernard s., New York: A. s. Barnes & Co., 1940. 
Skating, Harold Putnam and Dwight Parkinson, New York: A. s. Barnes & 
Co., 1939. 
Roller Skating, Martin, Bob, New York: A. s. Barnes & Co., 1944. 
Swimming, Kiphuth, Rebert J. H., New York: A. S. Barnes & Co., 1942. 
Tennis, Jacobs, Helen Hull, New York: A. s. Barnes & Co., 1941. 
Table Tennis, _Purves, Jay, New York: A. s. Barnes & Co., 1942. 
Paddle Tennis, Blanchard, F. s., _ New York: A. S. Barnes & Co., 1944. 
Baseball, Jessee, Daniel E., New York: A. s. Barnes & Co., 1939. 
Basketball lllustrated, _Hobson, Howard A., New York: A. s. Barnes & Co., 
1947. 
G 
I 
Basketball for irls,Meissner, Wilhelmine E., New York: 
Co., 1940. 
A. s. Barnes & 
Functional Football, Da Grossa, John, New York: A. s. Barnes & Co., 1946. 
Touch Football, Grambaek, Col. J. v., New York: A. s. James & Co., 1942. 
Field Hockey for Girls, Leer, _Josephine T., New York: A. s. Barnes & Co., 
1942. 
I Soccer and Speedball for Girls, Huppriah, Florence L, New York: A. s. I Barnes & Co., 1942. 
I Soccer, Fralich, Samuel, New York: A. s. Barnes & Co., 1945. 
II 
l 
II 
Softball, Noren, Arthur T., New York: A. s. Barnes & Co., 1947. 
Softball for Girl§, Mitchell, Viola, New York: A. s. Barnes & Co., 1947. 
Volley Ball, Laneaga, Robert, New York: A. s. Barnes & Co~, 1942. 
Track and Field,_ Conger, Ray, New York: A. s. Barnes & Co., 1939. 
Boxing, Haiclet, Edwin L., New York: A. s. Barnes & Co. 1940. 
Wrestling, Gallagher, E. c., New York: A. s. Barnes & Co., 1939. 
How to Tie Flies, Gregg, E. c., New York: A. s. Barnes & Co., 1940. 
How to Train Dogs, Brown, William F., New York: A. s. Barnes & Go., 1942. 
Novels 
The Teams, OtRourke, Frank, New York: A. s. Barnes & Co., 1949. 
T The urning Point, Fitzgerald, Ed., New York: A. S, Barnes & Co., 1948. 
Flasking Spikes, O'Rourke, Frank, New York: A. s. Barnes & Co., 1948. 
I 
ijy Greatest Day in Football, _Goodman, Murray & Leonard Lewin, New York: 
A. s. Barnes & ~o., 1948. 
'1 Babe Ruth, Tom Meany, New York: A. S. Barnes & Co., 1947. 
They Played the Game, Graydon, Harry, New York: A, s. Barnes & Co., 
1944. 
Strikeout Story, Feller, Bob, New York: A, s. Barnes & Co,, 1948. 
The Saga of Sock, Grombach, John v., New York: A, s. Barnes & Co., 1949. 
. Poetry 
Poetry has been many things to many men. It can be art, a 
diversion, a release of feeling, a heightening of ob!ervation or an 
educational experience. Poetry 1~ more than an expression, it is a 
. ~~=======================F====== 
II eemmunieation. The poetic impulse is by no means eonf'ined to those who 
I create poems; itaexistence in all men explains their reason for reading 
poetry. Every time a poem is read it is remade; the reader becomes a 
collaborator and for the time being a creator. Sharing the excitement of 
· the creative process, fired by the imagination and power of the maker, 
1 
the reader is stimulated far more than by prose writing. 
Determining grade placement of poetry is a much more difficult 
task than determining the placement of prose. The appeal of poetry lies 
I in its rhythm and its abilit~ to transport the reader across the 
horizons of his imagination. Therefore, the length and difficulty of 
words need not deter us from offering true poetry to children of twelve 
and thirteen years 9f age. 
Most of the poetry offered at the sixth grade level is nothing 
more than simple rhyme and as such offers little opportunity for the 
establishment of poetic appreciation. Also, we must not underestimate 
the value of poetry as an educational medium. Perhaps the resistance 
to poetry reading that exists on the secondary school level could be 
overcome by the placement of some well chosen works, by good poets, in 
the elementary school curriculum. Physical education offers one of the 
richest fields for use as a basis from which to select these poems. 
1. McCallum, James D., The College Omnibus, Sixth Edition, New York: 
Harcourt, Brace and Company, 1947, pp. 1103-1104. 
2. lh!si·, p. 1106. 
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Physical education is of primary interest to children at the sixth 
grade level, and its mention in poetry would net only serve as a means 
of introducing the pupil to poetry but would also enhance the cultural 
background of physical education. 
The chief cause for complaint against reading poetry is that it 
does not deal with names, places, or topics familiar to the average 
reader. This is not true as the following illustrations \orill show. 
Knights in shining armor, jousting for their lady's favor, the 
battles in the huge coliseum and the color of the old time prize ring 
are all familiar subjects to the pre-adolescent. 
Some examples of poems and excerpts from poems which concern 
phases of physical education are offered below. These may be presented 
to the class in whole or in part. 
1 
Sir Galahad 
by 
Alfred Tennyson 
(First Verse) 
My good blade carves the casques of men, 
My tough lance thrusteth sure, 
My strength is as the strength of ten, 
Because row heart is pure. 
The shattering trumpet shrilleth high, 
The hard brans shiver on the steel, 
The splinter'd spear-shafts crack and fly, 
The horse and rider reel: 
They reel, they roll in clanging lists, 
And when the tide of combat stands, 
Perfume and flowers fall in showers, 
That lightly rain from ladies' hands. 
Thus, the above poem creates the picture of the J:oust with the 
mention of the medieval weapons and methods of warfare coupled with 
1. ReCallum, James Dow, Op. Cit., p. 1137. 
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the romance of the knight fighting for his lady 's favor. 
1 
To An Athlete Dying Young 
By 
Alfred E. Housman 
The time you won your town the race 
We chaired you through the market-place; 
Man and boy stood cheering by, 
And home we brought you shoulder-high. 
Today, the road all runners come, 
Shoulder-high we bring you home, 
And set you at your threshold down, 
Townsman of a stiller town. 
Smart lad, to slip betimes away 
From fields where glory does not stay, 
And early though the laurel grows 
It withers quicker than the rose 
Eyes the shady night has shut 
Cannot see the record cut, 
And silence sounds no worse than cheers 
After earth has topped the ears: 
Now you will not swell the rout 
Of lads that wore their honors out, 
Runners whom renown outran 
And the name died before the man, 
So set, before its echoes fade, 
The fleet foot on the sill of shade, 
And hold to the low lintel up 
The still-defended challenge-cup, 
And round that early-laureled head 
Will flock to gaze the strengthless dead, 
And fine unwithered on its curls 
The garland briefer than a girl's. 
1. McCallum, James Dow, Op, Cit., p. 1227. 
Here we have the story of a chmpion runner, most likely an 
Olympic winner who had died while at the peak of. his success. The 
I me~t~on of the tribute paid to a champion, by being carried through the 
town, shows the great steess and importance of an athlete in the 
II 
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community during the early days. The poem also points out the briefness 
of fame in sports, a good lesson for youngsters to learn. 
Refereee 
by 
1 
Lawrence Newman 
I think that I shall never see 
A satisfactory referee 
About whose head a halo shines 
Whose merits rate reporter's lines 
One who calls them as they are 
And not as I should wish, by far. 
A gent who leans not either way 
But lets the boys decide the play 
A guy who'll sting the coach who yaps 
From Siwash Hi or old Millsaps 
Poems are made by fools like me 
But only God could referee. 
This poem, a parody on Joyce Kilmer's "Trees", is in a much 
lighter vein than tb'! previous one, but one which should capture the 
imagination of youngsters. Its rhyming· is good and it laughingly points 
out the thanklessness of a refereers task. 
1. Bunn, John w., The Art of Basketball Officiating, Springfi~ld : The 
Pond -Ekberg Co., 1948, p. 7. 
John L. Sullivan, The Strong Boy of BostoD 
By 
Vachel Lindsay 
(Third Verse) 
1 
The nation for a jamboree was gowned. --
Her hundredth year of roaring freedom crowned. 
The British Lion ran and hid from Blaine 
The razzle-dazzle hip-hurrah from Maine. 
The mocking bird was singing in the land ••• 
Yet ••• 
"East side, west side, all around the town 
The tots sang: 1Ring a rosie--" 
"London Bridge is falling down.'" 
And •••• 
John L. Sullivan 
The strong boy 
of Boston 
Broke every single rib of Jake Kilrain. 
This excer-pt captures some of the color present at early time . 
heavy weight fights, and since practically everyone has heard of J . L. 
Sullivan, the subject should be familiar to most pupils. The rhyme is 
catchy, while the presence of the three lines to be sung will appeal 
to most sixth graders. The remainder of the poem is rich in color and 
ment ion of places and things of interest to all boys and girls. 
2 
The Coliseum 
By 
Edgar Allan Poe 
(Second Verse) 
Here, where a hero fell, a column fallst 
Here, where the mimic eagle glared in gold, 
1. Hubbell, Jay B., American Life in Literature, Vol, II, New York: 
Harper and Brothers , 1936, pp. 599-601. 
2. J'oerster, Norman, American Poetey end Prose, _Third Edition, New York: 
Houghton Mifflin Co., 1947, p. 372. 
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A midnight vigil holds the swarthy bat~ 
Here, where the dames of Rome their gilded 
hair 
Waved to the wind, now wave the reed and 
thistle! 
Here, where on golden throne the monarch 
lolled, 
Glides, spectre-like, unto his marble home, 
Lit by the wan light of the horned moon, 
The swift and silent lizard of the stones! 
This poem is rich with mention of the pomp, power, desolation 
and strength that were all part of the color that made the Roman 
Coliseum. The phrases are difficult throughout the peem but its theme 
1 is about a subject so familiar to every boy and girl that thi~ 
,! 
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handicap is overcome by its wealth of informative knowledge and 
mention of familiar events. The third verse presents an excellent 
picture of the Coliseum as it is today, as well as mention of the part 
it used to play in the life of old Rome. 
Below is a list* of poetry books recommended for use at the 
1 
sixth grade level. From these may be drawn other poems for use in the 
integration of English and physical education. 
200 Best Poems for Boys and Girls,_. Barrows, Marjo~ie, New York: 
Whitman Co., 1947. 
Under the Tent of the Sky,_ Brewton, John E., New York: Mac Millan Co., 
1946. 
1. , The Language Arts in Elementary Schools of Illinois, 
Curriculum Bulletin No. 7, State of Illinois, 1944, p. 60. 
* The titles have been placed before the author's name for the purpose 
of emphasis. 
Cambridge Book of Poetry for Young People, .. HGraham, Kenneth, New York: 
E. B. Putnam and Sons ,Co., 1938. 
The Boy's Percy, Lanier, Sidney, New York: Scribners Co., 1942• 
Ston Telling Poems,__Olcott, Francis J., Boston: Houghton-Mifflin Co., 
1937. 
Tirra Lirra, Richards, Laura E., New York: Little Co., 1943. 
Rainbow Gold, Teasdale, Sara, New York: MacMillan Co., 1945. 
This Singing World,. Untermeyer, Louis, New York: Mac )lillan Co., 1945 • . 
1 
Everything and Anything, Aldis, F., New York: Mae Millan Co., 1948. 
One Hundred Best Poems, B~rrows, c., New York; E. B. Putnam & Co., 1946. 
Fairies and Chimneys, Fyleman, s., New York: Mac Millan, 1942. 
The Christopher Robbin Book,_ Milne, J., Boston; Houghton-Mifflin Co., 
1939. 
The Open Door to Poetry, _Stokes, F., New York: Mac Millan Co., 1945. 
1. ~---·-' Literature Bulletin, Brookline Public Schoals, 1944, pp.23-
26. 
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CHAPTER V 
Literature 
A survey of state course of study guides, as listed in 
Chapter I, revealed that sixth grade literature is composed mainly of 
I 
jl f our areas. The first area contains literature pertaining to ancient 
I 
I 
i 
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Greece and Rome, consisting or stories about Greek heroes, legends and 
fairy tales. The second area is comprised of literature about life 
in colonial times and early America, including Indian stories. The third 
area deals with life in medieval times concentrating for the most part 
on English folk lore with the King Arthur stories maintaining a prominent 
position. The fourth and final area may be called, "Friends in Foreign 
Lands," and concerns stories of life and customs of people in the far 
flung corners of the earth. 
For the purpose of this study the above categorical breakdown of 
sixth grade literature has been maintained with the four areas designa-
ted as Ancient Greece and Rome, Medieval Days, Colonial Days and Indian 
Stories,and Friends in Foreign Lands. 
The integrative process in the literature area will consist for 
the most part of games, conteste and rhythms in the physical education 
period that coincide with the nation or period that the pupils are 
studying in the English class. 
These activities will be either games organized by the nation 
studied, or activities that parallel them. For ·example, in reading 
about Ancient Greece a unit on Olympic events may be introduced in the 
physical education period to illustrate the types of physical activity 
that the Greeks engaged in. 
A list of suggested activities under each of the four 
literature areas, coupled with a sample list of the books read in the 
sixth grade in each area, is offered below for use in each reading unit. 
Many of the activities may be engaged in by both boys and girls, 
which will eliminate the problem of having to divide the group. If 
segregation is already established, it is recommended that the two groups 
be brought together wherever the opportunity exists. 
Preceding each of the four literature areas, a sample list of 
story titles has been inserted to illustrate the type of books from 
which integrating material may be drawn. These story titles have been 
assimilated from the recommended reading lists of the sixth grade state 
course of study guides as listed in Chapter I. These story titles are 
not listed for the purpose of suggesting English curricula book lists, 
since that is a function of every individual English department; but 
rather to illustrate the variety of reading material in each literature 
area that may serve as a source for the integration of Englishmd 
physical education. 
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Ancient Greece and Rome 
Under Greek Skies 
Iliad for Boys and Girls 
!gyentures of the Odysseus 
The Golden Horse, 
Greek Fairy Tales for Many Children 
Buried Cities 
Spear of Ulysses 
Troian Boy 
Myths and Legends of Greece and Rome 
Heroes 
Four Old Greeks 
Heroes of History and Legend 
Famous Men of Rome 
The Greek athletic events consisted of the pentathlon and the 
pankiation. The pentathlon was a series of five individual and couple 
athletic events. These consisted of running, jumping, throwing the 
discus, throwing the javelin, and wrestling. ~e pankiation, done in a 
horizontal position, was a combination of boxing and wrestling, 
The running track was made of sand and the race was run on a 
1 
straight-away. Jumping, discus and javelin throwing were similar in 
1. Gardiner, E, N., Op, Cit,, p, 155. 
method as that practiced today. ~Testling was also done in deep sand. 
Olympic wrestling was competed in an upright position; a fall being 
scored when any part of the body touched the ground. Tripping was not 
1 
allowed. Ground wrestling, done on a wet surface, was not an 
Olympic event. 
Boxing is said to have originated with the Spartans who developed 
dexterity in dodging by ducking behind their shields in battle because 
they wore no helmets. Most of the punches were directed at the head 
with the right hand. The left hand was used primarily for blocking. 
2 
There were no weight or height classifications used. 
From the above events the following activities may be used. 
Boxing 
Rope Skipping 
Boys The following is an individual jumping routine used 
by boxers for training in endurance and fast 
footwork. 
1. Ten skips in place, both feet. 
2. Ten skips in place, alternate feet. 
3. Ten skips in place, rope turned backwards. 
4. Ten skips in place, rope turned backwards, arms 
crossed in front before each skip. 
5. Fifteen skips running forward. 
1~ Gardiner, E. N,, Op, Cit., pp. 181-182. 
2. Freeman, Kenneth J., Schools of Hellas, London: Mac¥dllan Co., 1907, 
p. 133. 
Girls 
I 
I ,.,rent dmmtovm 
To meet Miss Brown. 
She gave me a nickle 
To buy a pickle , 
The pickle was sour, 
She gave me a flower; 
The flo-.rer was red, 
She gave me a thread; 
The thread was black, 
She gave me a smack; 
The smack was hard, 
She gave me a card 
And on this card it said 1 
H-0-T spells "red hot pepper . n 
I The jumper does regular jumping until after the last line . 
I rope is then turned very fast , and the jumper continues jumping, 
The 
increasing his speed .until she misses . · 
Mimetics 
At t his grade level mimetics may be used, designed to illustrate 
I the basic punches and movements. 
1. Left jab 
2 . Right cross 
3. Combination of above 
4. Forward and rear approach 
5. Slide slip and duck 
I.Jrestling 
2 
Advantage Wrest11ng - The players stand facing each other until 
th~ signal . The object is to get behind the opponent's baek and grasp 
1 . O'Keefe, Pattric, R. and Fahey, H., Education Through Physical 
Activities , St . Louis: C. V. Mosby Co ., 1949, pp. 92-93 . 
2. Mason, Bernard s., and Ydtchell, Elmer D., Active Games and Contests, 
New York: A. s. Barnes Co., 1935, p. 299. 
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him around the waist with the arms from behind. When so grasped a player 
is defeated. 
1 
Square Hold - In the Square Hold each contestant gras.ps his 
opponent's arms, one near the shoulder and the other near the elbow, 
and the two wrestle facing each other. The contestant wins who makes 
the other lose his feet or lose his hold. 
2 
Collar-and-Elbow .Wrest ling . - The object is to make the opponent 
touch the ground with any part of the body other than the feet. The left 
hand is placed back of the opponent's neck and the right hand grasps 
the opponent's left elwow. The opponent takes the same hold. Tripping 
should not be allowed. 
Running 
Greek running may be simulated by dashes not exceeding sixty 
3 
yards for girls and seventy five yards for boys. The longer marathon 
run may be used· with running ease and freedom of movement stressed. 
Endurance rather than speed should be the key note. The length of the 
run depend~ on the facilities available. 
Relay I!! 
Here, the ancient Greek torch race may be simulated, with the 
baton being used as a t or ch and each runner holding it high as he runs. 
The usual laxness in starting and passing the baton will disappear when 
the pupils are explained the seriousness and importance of disqualifica-
tions to the people entering the ancient race in Greece. 
1. Mason, B. s., and Mitchell, E. D., Op, Cit., p. 300. 
2. ,Th!g., p. 300. 
3. Ibid., p. 5. 
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Tag Games 
~ dramatizing the mythical legend of the Minotaur in the play-
ing of the game, Maze Tag, the game will become more than an experience 
in physical education. 
1 
Maze Tag Arrange the players in parallel ranks, spread so that 
there is at least four feet of space between them. Each player stands 
about four feet directly behind the player in the line in front of him. 
E runnermd a chaser are chosen. The players all face the same direction 
and grasp hands with those on each side. The chaser tries to tag the 
runner, going up and do~ the rows but not breaking through or going 
under arms. The leader aids the runner by Commanding "Right face" or 
"Left face" at the proper time. At this coilllll8.nd the players drop hands, 
f ace, grasp hands in the new direction, thus blocking the passage for the 
chaser. 
If the runner is not captured in a period of one minute, the leader 
may assist the chaser by giving commands for turns w!ieh will make it 
difficult for the runner to escape. Two chasers may be used to pursue 
the same runner if tagging still proves difficult. Choose new runners 
at frequent intervals. 
Jumping 
The broad jump may be used here which is much the same as the 
Greek method. After the fundamentals have been mastered by the pupils 
one or two pound dumb-bells may be used to approximate the ancient 
Greek pEactice of jumping with halteres. 
2 
Crossing the Brook This game will help in the development of 
jumping skill. 
1. Mason, B. s., and Mitchell, E. D., Op. Cit., p. 234. 
2. Ibid., p. 8. 
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Draw two lines on the floor for the banks of the brook, wider in 
some spots than in others. The players form in line and take a running 
jump across the brook. Those who step in the brook must drop out of 
line to dry their feet. Those who are successful in the jump continue 
around a course and jump again. Have them jump each time at a wider 
place than on their previous jump. When all the wide spots have been 
jumped, have the players jump '·the narrow sections with a standing broad 
jump. 
Throwing 
Shooting for baskets, basketball and football throwing for 
distance, and baseball target practice are three activities that may be 
used to develop throwing ability and these coincide with javelin, weight 
and discus throving to the extent that the same basic movements are used 
and the same muscle groups employed. 
Ball games employing throwing activities may be used not only te 
further throwing skill development but to develop team play as well as 
rhythmic ability. 
1 
Throw, Bounce, Catch A wall is necessary for this contest, Give 
the first player a softball or rubber ball. A freely bouncing ball adds 
much interest, such as a tennis ball or codeball. The player takes 
any position he chooses, throws the ball against the wall, runs and 
attempts to catch it. He is given three trials and marks the farthest 
catch from the wall. The others then compete in turn. The player 
making the farthest catch wins. 
2 
Ball Roll for Accuracy This game may be used for girls in place 
of the baseball and foetball throw. 
Drive a stick or flag in the ground and mark a throwing line 
sixth feet away. Each contestant takes turns in rolling a softball at 
the flag, endeavoring to cause it to come to rest near the flag. Each 
1. 
2. 
Mason, B. s., and Mitchell, E. D,, Op. Cit., p. 40. 
Ibid., P• 43. 
is given three throws. The one wins whose ball comes to rest nearest 
the flag. 
1 
Roman Chariot Race Thms game depicting the most famous Roman 
activity, the chariot race, may be used in conjunction with the unit 
on Rome in ancient days. 
Divide the players into groups of three. Two are designated as 
horses and join hands while the third acts as driver. With reins of cord 
the driver drives his horses to the turning line and back to the starting 
line. The team that finishes first wins, The turning line should be from 
50 to 100 yards distant. 
When used on play days, the reins may be of colored streamers 
and the driver may wear a colored head band with streamers flowing behind. 
Medieval Days 
Elizabeth, Lady Green Satin and Her Maid 
Gweniviere 
Story of Roland 
Boy's King Arthur 
Story of King Arthur and His Knights 
1P the Days of King Alfred the Great 
Medieval Days and Ways 
Boy Knight of Reims 
Lord and Vassal 
How the Present Came from the Past 
1. Mason, B. s., and Mitchell, E. D., Op, Cit,, p. 149. 
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King Arthur Tales Retold 
Old English Tales Retold 
Young Walter Scott 
The tournament was a combination of skills which were practiced 
during peace time as a measure of preparation for future military use. 
The joust was the commonest and was engaged in while on horseback 
1 
with the object being to unseat the opponent. Football, or rugby, 
was developed later and is now Englands most popular sport. Bowling, cri-
cket and archery were and still are popular with Englishmen and it is 
these sports toward which the integrating process may turn. 
Rope Work 
Twirl Rope A'rope eight to ten feet long weighted with a 
soccer or basketball is swung around the circumference of a circle 
about which children are standing. The object of the game is to jump 
1 over the rope. Inability of a player to do this means forfeiting one's 
place to enter the center of the circle and become the twirler of the rope. · 
This game simulated the quintain at which knights would practice 
lancing, the child hit with the ball is likened to the knight who is 
2 
unable to dodge the return of the quintain. 
3 
Keep Away This game is organized into three teams, The teams 
are arranged in three parallel lines. The object of the game is te pass 
the ball from end team to end team through the opposing center team. 
Points are scored by the number of catches made by the center team. Each 
team has a one minute period for center field play. 
l, Strutt, J., Op. Cit,, p. 20. 
2. Ibid., p. 112. 
3. Mason, B, s., and Mitchell, E. D., Op. Cit., p. 467. 
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The correlation here is the application of two rules found in 
todays games which were used to govern the tournament. These rules 
were 1) the length of time governdmg~ a playing period, and 2) the 
procedure to be followed in "time out." 
Mimetids . 
A. Hold hand in position as if carrying a lance; thrust 
alternately with left and right hand. 
B. Basic maneuvers in sword play. 
1) on guard 
2) parry 
3) thrust 
1 
Bombardment Two teams face each other across a specified area 
divided by a line. Four to six semi-deflated volley balls are used with 
each side attempting to hit an opponent without crossing the line. 
The game is started by lining the balls on the middle line, at the signal 
both sides rush to gain possession, when hit in the subsequent bombardment, 
the player leaves the game. 
By denoting each side as enemies or knights the tournament may 
be reinacted. 
2 
Kni ghts The players pair up according to approximate weights. 
I Two pairs compete at once. One of each pair is the horse and the other the knight. The riders mount the horses' shoulders. At the signal the 
pair try to upset each other. The rider may use his hands to push and 
pull and the horse may _charge. The pair left standing is the winner. 
Relay 
The horse and rider relay, involving two teams and organized in 
the same manner as Knights, may be used. A distance of fifteen yards 
1. Staley, s. c., Games. Contests and Relays,New York: A. s. Barnes & 
Co., 1940, p. 202. 
2. Mason, B. s., and Mitchell, E. D., Op, Cit, p, 309. 
and return for each pair is recemmended. 
Below are games, suitable for both boys and girls, which can be 
used to acquaint the pupils with games played in modern and medieval 
England. Included are both individual and group activities. 
Bowling Type Games 
1 
Bal1 Bowling Set up ten Indian clubs or sticks of wood of 
similar size in the arrangement used in placing bowling pins. Bowl at 
them with a basketball, volleyball, soccer ball or softball. Score a* 
in bowling. 
A gym mat or an old rug thrown over a chair may be placed behing 
t he pins for a back drop. 
2 
Bowling on the Green This is a form of play bearing a close resem-
blance to Curling. It is played on a smooth lawn called a bowling green 
surrounded on all sides by a six-inch trough. Wooden balls called "bowls" 
are used which are not found but have one side turned with a less curvature 
than the other. Each player has two of these bowls. A smaller ball, 
white in color, is called the "jack." 
The first player bowl8 the jack out on the lawn as a mark fer 
the bo,.,ling. The bowls are bowled at it in turn, and the score is 
counted as in Quoits by noting the nearness of the balls to the jack. 
The jack, as well as the other bowls may be moved by being hit by a 
bowl in play. This makes it more like a true game to that extent. 
Bowls which roll into the trough are out of play and do not count. 
The players bowl from a small rubber mat, and when a turn (called 
end) is completed, the mat is carried to the opposite end of the green, 
and the bowling is repeated from that end. 
3 
Bowling Rel~ Arrange the teams in parallel files. The turning 
line should be about forty feet from the starting line. Opposite each 
team, place three Indian clubs on the turning line, arranged in a row 
1. Mason, B. s., and Mitdi'hell, E. D., Op, Cit., p. lll. 
2. Ibid,, p. 113. 
3. Ibid~, p. 212. 
l""ir-. d~ 
at right angles to the teams, the clubs being one foot apart. The 
first player rells a basketball or volleyball, attempting to knock down 
the clubs. He immediately runs and gets the ball and carries it back 
to the second person on his team, who has moved up to the starting line. 
The game continues until one team has bowled down all their clubs. The 
first team to bowl down the clubs scores one point. All the clubs 
are then set up and the ·contest starts again, with the next player in 
order bowling first, 
1 
Can Cricket Place two cans on the ground sixt¥ or less feet 
apart. The pitcher stands by one can, the batter by the other and the 
runner by the can beside the pitcher. The other players scatter as fielders 
The pitcher pitches the ball to knock the can over and the batter attempts 
to hit the ball, if the can is knocked over, the batter is out. 
When the ball is hit, the batter runs to the other can at the 
same time the runner stationed at the other can runs to the batter's can. 
They continue to run back and forth as long as they think they can make 
the other can without being put out. A runner is out when a fly batted 
by him is caught or when a fielder knocks the can over with the ball 
before he reaches it. 
When a batter is out, all fielderv move up and the catcher becomes 
batter. 
Historical Games and Activities 
2 
William Tell Relay_ An apple is placed on the head of t he first 
player of each team. At the signal the first player runs to the tunning 
line and back and places the apple on the head of the second player 
who repeats. The runner is not permitted to touch the apple with his 
hands unless it falls off, in which case he must stop, replace the 
apple, and take his hands off it before making further progress • 
.3 
Dragon's Mouth Draw a five-foot circle on the floor known 
as the "dragon's mouth." The two contestants stand three feet to one 
side of it. The object is to put the other into the "dragon's mouth." 
1. Mason, B. s., and Mitchell, E. D., Op. Cit., p • .350. 
2. Ibid,, p. 175. 
3. Ibid., p. 304. 
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Any tactics may be used, barring unnecessary roughness. One does well 
to push and throw the other, however, rather than pull him, since a player 
is captured by the dragon when any part of his body crosses the line 
of the dragon's mouth. 
1 
King's Bodyguard The king and his guards are selected and 
the guards are stationed in a circle around the king. The three venture 
forth with the guards in the lead who have their hands clasped. The 
players attempt to tag the king while the guards prevent them by 
blocking, tackling, and holding. The king protects himself by moving 
around the guards. When the king is tagged he loses his position, the 
player who tagged him becomes the second guard, and the first guard 
becomes king. 
Rugby Type Game 
2 
Rush Ball This is a combative game of very low organization which 
is much enjoyed by boys. It is played in an area the size of the 
ordinary gymnasium. Stuff a burlap sack with paper and place it in the 
center of the area. Divide the players into two teams and place one 
at each end line. 
At the signal both teams rush for the bag and attempt to take it 
to the opposite goal. The team getting it, or a major part of it, there 
first, wins. There are no rules except that unnecessary roughness and 
violent p~ay are prohibited. 
Colonial Days and Indian Storiee 
The Na1aho Boy 
Nurva t the Brave 
Wigwam and Warpath 
Indian Magic 
A Day in a Colonial H~ 
1. Mason, B. s., and Mitchell, E. D., Op, Ctt., p. 246. 
2. Ibid., p. 442. 
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Sinopah, the Indian Boy 
Pioneer Days of America 
Colonial Children 
Indian Boyhood 
~am Stories 
Tanglewood Tales 
Children of the Prairie 
The colonials and early Americans spent little time in play. 
House raisings, harvest parties and sugar parties were some of the 
few times that these busy and courageous people could join together for 
sportive pastimes. Hunting, fishing and fighting were not engaged in as 
recreational pleasures but rather as skills that had to be masterei 
in order to survive. In this, these people closely paralleled the early 
primitives. What activities that were engaged in, at house raisings and 
the like, were carried over from foreign lands. Therefore, most all of 
the activities that we regard as "American" today are out of the realm 
of this literature area. Therefore, for the purpose of integration, 
activities that bear on Indian life and hunting would best apply to this 
area. 
Below are listed some suggested games, relays, mimentics and 
individual activities which may serve to correlate with this literature 
area. 
I ~===*i============---~=========================~~=-==~ 
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Running 
These running games may be organized by dividing the groups into 
two teams of hunters and Indians. 
1 
Indian-Club Race Establish a starting +ine and draw a one-foot 
circle on it for each contestant. The circles should be six feet apart. 
Starting from the center of each circle and on a line at right angles 
to the starting line, establish eight spots two yards apart. Draw a 
finish line parallel to the starting line, running through the eighth 
row of spots. Place an Indian club on each spot. 
The contestants stand behind the circles on the starting line. 
At the signal, each contestant runs forward, picks up an Indian club, runs 
back and puts it in the circle. He then runs forward and picks up another 
\ Indian club and so on until all the Indian clubs are in the circle. The 
I Indian clubs may be picked up in any order but once an Indian club is picked up it must be put in the circle before another Indian club is 
I handled. Having put all Indian clubs in the circle the contestant runs 
to the finish line. Five Indian clubs should be used in the sixth grade. 
2 
All-Up Indian-Club Race . Draw two tangent circles, each three 
feet in diameter. In one of the circles place three Indian clubs. 
At a point thirty feet distant from a line passed through the centers 
of the circles and parallel to it, draw a line to be used as a starting 
line. 
On the signal the contestant runs from the starting line, transfers 
the three clubs, one after the other, to the vacant circle so that they 
remain standing, and runs back to the starting line. The girl makes three 
such trips, finishing at the starting line. Onqone hand may be used 
in transferring the clubs. The surface within the circles should be 
smooth and level. A wide board may be used when the test is made out of 
doors. Total distance is sixty yards. 
Combatives 
Indian wrestling is self-explanatory while Storming the Fort 
ehould be engaged in by boys only. 
1. Mason, B. s., and Mitchell, E. D., Op. Cit., p. 12 
2. Ibid., p. 13. 
82 
1 
Indian Wrestle The two opponent.s lie on their backs on the floor 
with heads in opposite directions, trunks close, and near arms locked 
at the elbows. Three counts are given; on the first each player lifts 
his leg nearest the opponent to a vertical position; on the second he 
brings it back to the floor; on the third he lifts it again, hooks his 
opponent's leg near the foot with his heel and attempts to roll him over 
backward. 
2 
Storming the Fort Mark out an area ten feet square known as the 
"fort." A gymnasium mat of slightly elevated wooden platform is ideal. 
Divide the players into two teams and line them up on opposing sides of 
the fort and a few feet from it. On the signal the players rush in the 
fort, attempting to stay in it and throw out the opposing players. All 
tactics are fair except unnecessary roughness. Time is called at the 
end of two minutes and all struggle ceases. The team having the most 
men in the fort wins. If any part of a p+ayer's body touches the floor 
outside the fort he is considered out. 
Relay 
The contestants in this relay should be designated as Indian 
runners and frontiersmen carrying messages for help. 
3 
Message Relay This ever-popular relay calls for mental alertness 
more than physical ability. Place the captains on the turning line 
eppos_ite their teams. Give each captain a folded card on which a brief 
message of not more than ten words is written. All cards contain the 
same message. At the signal the captains open the cards and read the 
messages. When a captain is sure he knows it, he drops the card on the 
floor, runs and gets the first player in his file and returns with him, 
whispering the message to him on the way. When they reach the turning 
line, the captain stays there and the first player goes back to get the 
second. Continue until all have run. When the last player of a team 
gets the message he runs to the leader who is stationed near the starting 
line, and states the message to him, Since the messages as stated are 
invariably far from correct, the team turning in the nearest correct 
statement is declared the winner. 
1. 
2. 
3. 
Mason, B. s., and Mitchell, E. D., Op, Cit,, p. 30~. 
Ibid., p. 313. 
Ibid., p. 175. 
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The captains should be cautioned to read the message deliberately 
before running, When the captains drop their cards t he leader should 
immediately pick them up. The players should be warned to run slowly 
and pay attention to the message. 
Tag and Hunting Games 
These games may be engaged in by both boys and girls. 
1 
Catch of Fish Mark off a goal at each end of the playing area and 
establish side lines. Divide the player~ into two teams, one behind 
each goal. The players at one goal join hands to form the fish net; those 
behind the other goal are the fish, At the starting signal all the 
players run for the opposite goal, and the fish net tries to catch as 
many fish as possible by encircling tmm. The f .ish cannot break through 
the net or go under the hands, but can escape only through the opening 
at the ends, When the net is closed all who have been captured join 
that side. The players go back to their goals and the other side forms 
the net for the next game. The game continues with each side alternating 
as fish and net until all the players on one side have been cpatured. 
2 
Fox and Squirrel Arrange the players in groups of three. Two 
players in each group face each other with hands on shoulders, thu~ 
forming a hollow tree and the third player (squirrel) stands inside the 
hollow tree. There must be an odd squirrel and also another player who 
is the fox. The fox chases the odd squirrel, who can escape the danger 
by going in a tree, since foxes cannot go there, But a tree will hold 
only one squirrel, hence the squirrel in a tree must run out as seen as 
a second nne enters, and the fox has one squirrel to chase all the time. 
Any squirrel tagged by a fox, when out of a tree, instantly becomes a 
fox, and the fox then instantly becomes a squirrel and must run away 
and get in a tree to avoid being caught. Stop the game at frequent 
inte~als and have the squirrels become trees and trees squirrels. 
This game can be played by using circles or marks on the floor in-
stead of trees -- this is more satisfactory than the traditional form in 
that fewer players are kept idle, 
1. Mason, B. s., and Mitchell, E. D,, Op, Cit,, p. 272. 
2. Ibid., p. 24~ · 
1 
Animal Hunt Establish a circular goal six feet in diameter in the 
center of the play area, preferably around a tree or post. Select one 
of the players to be "hunter"; the remaining players are "animals". The 
hunter blinds, counts one hundred, and calls "Coming." In the meantime 
the animals hide. When the lnmter sees an animal he calls n I spy, 11 
and both run for the goal. · If the hunter sees an animal and reaches the 
goal first, or tags the animal, the animal becomes prisoner and remains 
in the goal. If the animal reaches the goal first, he is free to hide 
again. The game continues until all but one animal is caught; this one ie 
winner. 
Group Contests 
The tug of war was an extremely popular sport in frontier days 
and illustrates the rugged type of contest that the frontier people 
liked. Skin the Snake may be used to illustrate the smoke dance 
peculiar to most American Indians; in part, if not in reality. 
2 
Tug-of-War A long rope is stretched out on a level surface; 
the members of one team graep one end, those of the other team the other 
end. A handkerchief is tied around the rope to mark its middle, and 
two lines are marked on the ground four yards apart and at right angles 
to the rope. The rope is stretched so as to bring the handkerchief 
angles to the rope. The rope is stretched so as to bring the handkerchief 
midway between two lines. At the signal, the teams pull. The team 
wins which pulls the handkerchief past the line first. 
3 
Skin the Snake Divide the players into two teams of any number 
and place them in parallel files. Have the players stand at stride with 
feet well apart. Each player reaches between his legs with his right 
hand and with it grasps the left hand of the player behind him. At the 
signal the lines move backward, the rear player lying on his back, still 
holding the hand of the player in front. When the entire file is on the 
floor, the rear man arises, moves forward, and the others in turn do like-
wise. The team wins first, which has all of its players on their feet 
with all hands still cla,ped. 
1. Mason, B. s., and Mitchell, E. D., Op. Cit., p. 228. 
2. rug., p. 145. 
3. Ibid., p. 151. 
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Climbing 
The rope climb, used in the gymnasium, may take the place of true 
climbing in recapturing a skill that was mandatory £or both Indian and 
White. For sixth graders the feet should be used, with the climbing 
distance not more than twelve feet. 
Individual Stunts 
The frontier man engaged in little group activity, while 
individual exercise was not needed due to the rigorous physical l i fe 
that they lived. However, some stunts were used; others may be practiced 
which correlate with the type of life they lived. 
1. the head stand 
2. the cartwheel 
3. the pushup 
4. bellycrawl or all fours race 
5. pull up 
6. forward and backward roll 
Friends in Foreign Lands 
Girls in Africa 
Children of the Soil 
They Live in South America 
Children of the North Lights 
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Marco Polo 
Hari the Jungle Lad 
The Hawaiians 
The Lance of Konana 
Joan of Arc 
Celtic Fairy Tales 
Egypt and the Suez Canal 
Neighbors to the . South_ 
Arabian Nights 
Once Upon a Time in E~ 
Tales of a Chinese Grandmother 
The Story of Seigfried 
A Boy of Switzerland 
The Ita1ian Twins 
This are& offers a broad re.nge of activities that may be used in 
integrating the nation studied with physical education. It is beyonl the 
scope of this study to list all the activities_whieh me.y be used under 
each country. Therefore, the following list will consist or a sampling 
or countries with one or more games provided under each. 
Many activities suggested in roregoingareas may be applied in 
this area. 
I 
II 
ji 
II 
Africa 
1 
Antelope (Mubwabwa) For boys and girls. This game is played by 
the Luba .Kasai tribe in Belgium Congo. The mubwabwa is a small 
antelope that can run very fast. The game is played on a field the 
size of a tennis court. 
The game begins by the players choosing one of their number to 
be the Mubwabwa. He tries to catch the others. While doing so, he 
must from time to time yell out ~rubwabwa. The first player caught helpe 
the original Vmbwabwa to catch the others. The player caught last i~ 
the winner. Running off the field means disqualification. 
2 
Elephant Relay Each .runner runs on hands and feet with knees 
and elbows stiff. Legs and arms must be kept absolutely rigid. 
Arabia 
3 
Airplane (Thiara) For Boys and Girls. The game is played near 
trees or on the playground where there are swings and steps on which the 
players may stand. 
One player is chosen to be It and he represents an airplane. 
He tries to tag the others while they are running from place to place. 
No player can be tagged as long as he is off the ground. When a player 
is tagged he becomes It. 
China 
4 
The Walls of China For boys and girls. A space ten feet wide 
is marked off .. to represent the wall. The player who is It takes his 
place in this space. All the others are Beseigers. A distance of 
fifteen-thirty feet on each side of the wall parallel lines are drawn. 
These are the safety zones for the beseigers. At the signal the besiegers 
1. Millen, Nina, Childrens Games from Many Lands, New York: Friendship 
Press, ·1946, p. 14. 
2. Mason, B. s., and Mitchell, E. D., Op. Cit., p. 169. 
3. Millen, Nina, Op. Cit., p. 30. 
4. Ibid., P• 43. 
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try to run across the wall without being tagged. Those that are must 
help the original It to tag the others. The last player tagged is the 
winner . 
1 
Chinaman's Race Arrange the teams in parallel files. Have 
each player reach back between his legs with his right hand and grasp 
the left hand of the player i rrmediately in back of him. 
At the signal the teams, thus joined together, race to the turning 
line, swing around, and race back to the starting line. The team finishing 
first with the file unbroken, wins. 
2 
Chinese Pu~ Two opponents sit on the floor facing each other 
and with soles of feet touching. A three-foot stick such as a broom 
handle is needed. Both grasp the stick with both hands. At the signal 
each tries to pull the other off the floor or make him break his hold, 
using a straight and steady pull. 
India 
3 
The Lion and the Goat (Sher aur Bakis) For boys and girls. 
One player is chosen to be the Lion another the Goat. The other players 
form a circle holding hands, the goat within the circle, the lion without. 
The lion tries to touch the goat, the other players let the goat pass 
in and out of the circle while trying to keep the lion away. When the 
goat is caught, he becomes the lion and chases another goat. 
4 
Animal Tag Mark dul. two .goals about fifty feet apart. Select 
one player ~s the hunter and station him behind one goal. The opposite 
goal is known as the zoo -- the remaining players ase lined up behind it. 
Each player is secretly given a name of an animal. The hunter calls 
the name of an animal. If no one holds this name, he calls another, and 
so on until he hits upon one that some player has. This player rune 
to the opposite goal and returns. The hunter imJnediately runs to the zoo, 
turns, and attempts to tag the runner on his return trip. If the 
animal is tagged he becomes the hunter. Whenever a runner successfully 
returns to the zoe after his name was called, he is .given a new animal 
name. 
Syria 
5 
Ball For boys and girls. Each child has his own ball. The 
1. Mason, B. s., and Mitchell, E. D., OJ2a Cit., p. 147. 
2. Ibid., p. 100. . 
;: ~~len,BNi§a, ~·& £! 5~. fY~n.,dlinB.; p. . - ; _, ~n. '2~ • D.' Op. Cit., pp. 237-238. 
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game should be played in turns and the score of each kept. 
The ball is bounced on t~e floor and before it is caught, the 
player must whirl around once. The one who accomplishes this the greatest 
number of times without missing wins the game. 
Denmark 
1 
The T-mll Head For boys and girls. The outline of a troll t s 
head is drawn on the ground. The players take their place along the 
1 
outside of the outline. The leader gives a loud groan and the children 
try to push each other off the line. If a player gets pushed inside 
the outline he is eaten by the troll and therefore out of the game. The 
players must keep their arms folded and push only with the body. Several 
players may push one player over the line. The last player left on the 
line is the winner. 
Austria 
2 
Restaurant (Cafe haus) For boys and girls. One of the group 
is chosen to tell a story about a restaurant or the leader may tell the 
story. The players sit in a circle and each one is given the name of 
something that is found in a restaurant. It stands infue middle 
of the circle and tells a story, mentioning the word restaurant frequently 
as well as things to be found there. When restaurant is mentioned 
everyone claps his hands. When a name is mentioned that has been given 
to one of the players he must clap, if he fails to clap in the right place 
he must pay a forfeit. 
Alaska 
3 
Catch the Bag For boys and girls. The Eskimo boys and girls play 
a game with something that looks like a bean bag but is made of sealskin, 
and filled with sand. The players stand in a circle and toss the bag 
1 .• 
2. 
'l 
-'• 
Millen, Nina, Op. Cit., p. 186. 
Ibid., p. 17. 
.!£!g.' p. 134. 
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I 
II 
I 
from one to another, Anyone who fails to catch the bag must leave the 
circle, The last player in the circle wins the game, 
1 
Eskimo Relay With feet together and knees stiff, the contestant 
moves by means of a rapid series of toe springs. The turning line should 
be thirty feet distant, 
Sweden 
2 
Bow and Curtsey Tag For boys and girls, The players form a 
, circle with joined hands, One player is It. He runs twice around the 
circle and touches a player on the shoulder. That player runs around the 
circle in the opposite direction. When they meet they stop and greet 
each other, 
A boy player must bow three times, a girl player must curtsey three 
times. They then try to reach the space in the circle. The last one to 
it becomes It. 
England 
3 
Kickety For boys and girls. One player is chosenm be It. 
' In this game he hides from the others within a count of one hundred. 
The others hunt him, whoever finds hiiD' last become! It. Ifno one 
finds him the game begins over again. 
II 
II 
4 
London Loo For boys and girls. Select an "it" who picks 
another player to assist him and the two join hands. When a third 
player is tagged he takes his place between the two, and so the chain 
grows. The first two "its" remain at the end of the line throughout. 
Only the end players may tag. It is not permissible for a player to 
break through the line or crawl under the hands, The game ends when 
the chain is complete, The last two players caught start the next 
game. 
1. Mason, B. s., and Mitchell, E. D., Op, Cit., p. 169 
2. Millen, Nina, Op, Cit,, p. 209. 
3. Ibid., p. 188, 
4. Mason, B. s., and Mitchell, E, D., Op, Cit., pp. 271-272. 
I 
I 
II 
Japan 
1 
Japenese Tag For boys and girls. The players are scattered about 
and "it" attempts to tag. When a player is tagged he must place his 
hand on the spot where he was tagged and in this position try to tag 
someone else. 
The game is often slowed up considerably because of the 
inability of 11it 11 to run rapidly when holding his hand in the spot 
where he was hit. To eliminate this, the game is often played by 
requiring him to have his hand in the spot only when in the act of 
tagging another player. 
Phillipine Islands 
2 
Cat and Dog (Pusa at Aso) For boys and girls. A large circle is 
marked on the ground. At the center are placed some sticks, One player 
is chosen as Dog and stays inside the circle guarding the stick, the others 
who are Cats stay outside the circle, The Cats must get the sticks 
without being tagged by the Dog. A tagged Cat becomes the Dog. If the 
Cats take all the sticks from the Dog he must be It again. 
Australia 
.3 
Kangaroo-Jumping Relay For boys and girls, The runner places 
a cardboard between his ankles, and holding it by means of his legs only, 
jumps to the turning line and back, The turning lines should be about 
thirty-five feet distant. If the card is dropped, it must be replaced 
before further progress is made, 
4 
Kangaroo Fight The two opponents each places a cardboard about 
a foot square or a paper between his ankles and holds it there by pressure 
of his legs. At the signal they approach each other with folded arms 
1, Mason, B. s., and Mitchell, E. D., Op, Cit., p. 2~0. 
2. Millen, Nina, Op. Cit., p, 82, 
.3. Mason, F. s., and Mitchell, E. D~, Op, Cit., p. 168, 
4. Ibid., p. 30.3, 
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and attempt to shove or shoulder each other over or cause each other to 
allow the cardboard to fall from between the legs. 
Mexico 
1 
Bread and Cheese . (Pan y Queso) For boys and girls. One player 
is chosen to be the Buyer and the others rorm a ring or a square around 
him, twelve feet from each other. The Buyer asks one player, "Where de 
they sell bread and cheese?" The player pointsto another player on the 
far side of the ring and says, "There, but it is very hard." The Buyer 
approaches the person designated while the first player tries to change 
places with the player directly opposite him. The Buyer attempted to 
obtain either one of the two vacated pla.ces before the change can be made. 
Rhythmic Activities 
The following rhythms may be used in conjunction with any of the 
foregoing activities to develop the skills listed for each and to recreate 
the mood or setting peculiar to each activity. 
Running 
Rhythms for Children, Elfenspiel - Kjewlf (Victor 20399) 
Fairy Secrets (Music· Hours) - Gurlett (Victor 20162) 
Skipping 
Motive for Skipping ( Victor 20736) 
giga - Corchi (Victor 20451) 
1. Millen, Nina, Op. Cit., p. 103. 
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Swinging 
Melodies for Children, Brahms (Victor 20079) 
Jumping 
Rhythms for Ch~ldren, Jumping - Gurlett (Victor 20162) 
Galloping 
Narcissu~ - Nevin (Victor 20443) 
Little Hunter - Kullak ( Victor 201~3) 
Whirling 
The Top (Victor 3103) 
Hopping 
Record #1 by Daisy Dunham (Victor) 
Swaying 
Value Lents, Sylvia Ballet - Delibe (Victor 1166) 
Rocking 
The Knights of the Hobby Horse - Shummann (Victor 20399) 
Leaping 
The Waltzing Doll (Victor 20668) 
Other Creative Rhythms 
Horses - (Victor 1853) 
Skipping - (Victor 22765) 
The Villain - (Victor 22162) 
Swinging - (Victor 22169) 
Throwing - (Vietor 20162) 
Folk Dances and Square Dances 
Below are listed some of the folk dances and square dances or 
countr±es and periods that may be used in conjunction with each 
literature unit. 
Folk Dances 
Mexican_Hat Dance - (Columbia 36697) 
Mexican Clap Dance - (Columbia 36695) 
Russian Street Dance - (Victor 20992) 
Social Stepe 
La Conga - (Columbia 26384) 
The Band Played On - (Columbia 3675) 
The Blue Danube - (Columbia 35416) 
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Square Dance 
1 
Edward Durlacher Square Dance Series - Three Albums 
Album 1 
Around the Outside 
Heads and Sides 
Do Si Do and Sing 
Honolulu Baby 
Susanna 
Album 2 
Push her Away 
Yankee Dood+e 
Duck for the Oyster 
Ladies Chain 
Sweet Alice 
Two Head Ladies Cross Over Darling Nellie Gray 
Oh Susanna - (Columbia 26019) 
Buffalo Bill Goes Round the Outside - (Columbia 26019) 
Arkansas Traveler - (Victor 20638) 
Turkey in the Staaw - (Victor 22131) 
Creative Rhythms 
Dixie - (Victor 20166) 
Ace of Diamonds - (Victor 20989) 
Tantoli - (Victor 20992) 
Bummel Schottische - (Victor 20448) 
Cielite Lindo - (Victor 21235) 
Cshebogar - (Vietor 20990) 
~ Irish Eilt - (Victor 21616) 
Spanish Dane! - (Victor 20521) 
Mexican Album - (Columbia 98) 
Album .3 
Texas Star 
Left Hand Lady 
Pass Under 
The Basket 
Loch Lomond 
Ladies Grand 
Chain 
My Little Girl 
1. Durlacher, Edward, Square Dance Association, Freeport, New York. 
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CHAPTER VI 
RECOMMENDATIONS AND CONCLUSION 
According to John Dewey, the studies of the school program 
should bear a direct relationship to real-life situations. The child 
who learns best is the one who experiences some motor activity 
1 
in the learning process. In this type of educative experience more 
than one brain area receives stimulation, thereby forming broader and more 
retentive habit and memory patterns. There ie no other educative 
experience that can offer a greater contribution to this principle than 
that obtained through the physical education program integrated with 
other school subjects. 
The receptive and transmissive language skills are two of the 
areas that must be mastered by the pupil if we are to achieve the 
goal of "education for better living." The interpretation of literature 
through physical activity and the use of physical education material for 
oral and written expression will not only make the pupil's experience 
a richer one, but will also give him a far greater understanding or 
social and cultural customs, past and present; as well as making 
them better prepared to participate in all phases of the educational 
process. 
1. Dewey, John, Experience and Education, Boston: Mac Millan Co., 1938, 
pp. 16-17. 
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When the physical education program is used to create or recreate 
the situation! and principles studied in_English and all other areas--
then and only then -- can it be said that integration is taking place. 
The possibilities for better education inherent in an integrated 
program have been the motivation for this study. A by-product of the 
purpose of this study has been to create a desire in all teachers in 
all areas of education to investigate further the possibilities of -
integration. Fpr those who wish to delve further into this and other 
programs of physical education related to . integration, the following 
suggestions for further study are offered. 
1. The integration of physical education with other 
elementary school curricula; ie; music, science, art, 
social studies. 
2. The construction of integrative units in physical 
education and English for use in the elementary 
school. 
3. An historical research concerning the physical and 
recreational activities of the early American settlers 
and frontier people. 
In conclusion: The problems encountered in conducting this 
investigation are common to all "first" studies in any field. The 
collection of data concerning the integration of physical education 
98 
and English was extremely limited and while many authors stated that 
physical education should be integrated, none offered suggestions 
concerning methods to employ or material to include. Therefore, the 
suggestions and materials presented in this study are those of the 
writer. Wherever possible they have been presented to sixth grade 
teachers for review and criticism. It is hoped that this study serves 
as a point of departure for further and more extensive study in the 
field of integration. 
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